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ABSTRACT 

Gender interacts with many important aspects of human life, including one’s career 

paths, social barriers, opportunities, and personal perception. This mixed-methods 

investigation aims to discover what kinds of gender perceptions 18-25 year-old 

students (N=16) from higher education institutions (HEIs) in Nelson Mandela Bay 

(NMB) might have. Furthermore, this investigation aims to define and explain how 

these factors shape gender perceptions and, in turn, how this influences students’ 

gender expressions. Different factors and the severity of their influences on gender 

perceptions and expressions were determined by the compilation of a comprehensive 

literature review. Each factor was hypothesized in a mixed-methods online 

questionnaire; respondents were obtained through social media platforms. 

Respondents demonstrated their gender stereotypes, attitudes, roles, and perceptions 

in different questions, before indicating which factors and the severity of each one’s 

influence on their gender perceptions and expressions. Data was analysed by means 

of descriptive statistics and qualitative content analysis. The respondents indicated 

different factors as holding different levels of influence on their perceptions and 

expressions. The most prominent factors identified are the parents (81.25%; n=13) of 

respondents. Additionally, factors such as television and movies (68.75%; n=11) each; 

and friends, religion, education, social media, and books (62.5%; n=10) each, are 

deemed influential. Other factors include music and culture (56.25%; n=9) each; 

communities and celebrities (50%; n=8) each; and family and toys (43.75; n=7) each. 

The findings of the questionnaire corroborate with research compiled in the literature 

review: parents, family-inclusive, amongst other factors, plays a crucial role in shaping 

and maintaining students’ gender perceptions and their resultant expressions.  

Keywords: Gender, gender perception, gender expression, HEI students, NMB. 
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1 INTRODUCTION 

1.1 Contextualisation 

Gender interacts with many important aspects of life, including one’s career paths, 

social barriers, and opportunities and personal perception (Bussey & Bandura, 1999; 

Williams, 2018). This mixed-methods investigation aims to understand what types of 

gender perceptions students from higher education institutions (HEIs) in Nelson 

Mandela Bay (NMB), South Africa (SA) have. Furthermore, this investigation aims to 

define and explain what factors shape these gender perceptions and how this 

influences students’ gender expression. This will be achieved with an in-depth 

examination of Carter’s Gender Socialisation and Identity Theory (GSIT) (Carter, 

2014) to explain gender. Gender, gender perceptions and the gender spectrum will be 

examined using a mixed-methods survey completed by NMB HEI students. The data 

collected from this survey will aid explanations of students’ perceptions of gender, as 

well as any influences on their gender expression. 

 

1.2 Rationale 

This investigation is relevant to SA as the country holds negative views on gender, 

especially on gender perceptions and variations (Müller, 2016). Many African leaders 

view gender variance as a deviation from normative gender roles; a deviation brought 

upon by colonialism (Abolafia Anguita, 2012; Vickerman, 2018). This view shares 

similar sentiments with the Apartheid government, where deviating from normative 

ideals was a threat to Apartheid ideals (Vickerman, 2018). The government’s radical 

patriarchal views were endorsed by churches and schools; the population was 

conditioned into thinking such views were normal and natural (Sutherland, 2016; 

Vickerman, 2018). Issues like this increased the prejudice and perceptions of gender 

variant people (Luvuno, Ncama & Mchunu, 2019). These negative attitudes are still 

present, and deeply rooted, in modern SA and her people (Hart & Padayachee, 2013; 

Mahomed, 2016; Sutherland, 2016; Vickerman, 2018; Luvuno et al., 2019).  

People who violate gender norms are often sanctioned by society (Good & Sanchez, 

2010; Jiang, 2019). In many cases, the mere perception of gender variation, let alone 

transgender identity, puts these people at risk for violent behaviours such as murder, 
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rape, physical attacks, torture, denial of basic rights and discrimination in employment, 

health and education (Pillay, 2011; Frieden & Laffrin, 2019). Children with any gender 

variance, of any form, are much more likely to suffer from school violence than others 

(Frieden & Laffin, 2019; Jiang, 2019). However, Sehoole, Mudarikwa, May, Clayton, 

and Smit (2017) stipulate the legal recognition of transgender and intersex individual’s 

gender descriptions. The Alteration of Sex Description and Sex Status Act (Act 49 of 

2003) allows for transgender and intersex individuals to alter their legal gender in the 

National Birth Register and in their Identity Documents (IDs) (Sehoole et al., 2017). 

Gender roles and norms are taught to children from young ages, through media, 

parents, other family and friends, which teaches children to act in gender-normative 

ways, creating gender perceptions for the sexes (Bussey & Bandura, 1992; Egan & 

Perry, 2001; Good & Sanchez, 2010; Hussain, Naz, Khan, Daraz & Khan, 2015; Jiang, 

2019; Kambouri-Danos & Evans, 2019). Children thus develop the belief that certain 

activities are for boys and others are for girls. This results in children not being willing 

to partake in activities deemed not for their gender (McCloskey, 2011; Jiang, 2019; 

Kambouri-Danos & Evans, 2019). Some of these gender roles can have a positive role 

in young children’s mental health; however, others can have a negative impact on 

them, regarding their gender and gender relations (Jiang, 2019). Women who behave 

in more masculine ways are less favoured than men who do so, and vice versa (Good 

& Sanchez, 2010; Frieden & Laffin, 2019). Thus, the gender norms formed in 

childhood are maintained into adulthood and are once again different for men and 

women. Serving to create and maintain differences between the sexes; these norms 

are experienced as a part of a daily life (Eagly & Wood, 1991; McCloskey, 2011; Jiang, 

2019). 

The significance and contribution of this study is as follows: 

• To understand what kinds of gender perceptions NMB HEI students may have, 

• To define and explain factors that shape these gender perceptions; and, 

• To understand how these factors influence HEI students’ gender perceptions 

and gender expressions. 
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1.3 Problem Statement 

Gender as social construct is well understood in SA; the country is one of the most 

progressive on the topic of gender, as well as the rights of people with variations of 

gender identity (Klein, 2008; Mahomed, 2016). However, these rights that people with 

gender variations are granted are often not enforced by citizens of the country. In all 

regions of SA, people experience “violence and discrimination because of their sexual 

orientation or gender identity” (Mahomed, 2016; Müller, 2016, p.2). This violence and 

discrimination are increasing in different communities, and students tend to emulate 

behaviours that are reflective of their community (Nduna, Mthombeni, Mavhandu-

Mudzusi & Mogotsi, 2017).  

As the individuals surveyed will fall somewhere on the gender spectrum; and, based 

on the results of the data analysis, the following problem is being investigated: NMB 

HEI students are deeply affected by several factors that influence their gender 

perception and gender expression. 

 

1.4 Research Purpose 

This investigation examines NMB HEI students’ gender perceptions their resulting 

gender expression. Potential influences affecting these concepts are explained 

through analysis of an in-depth questionnaire. The aim is to add onto the existing basis 

of knowledge relating to gender, gender perceptions and gender expression. This is 

done by explaining factors that could influence HEI students’ gender perceptions. 

Additionally, by establishing how the shaping of HEI students’ gender expressions 

influence the resulting expression of their gender, further knowledge into this field can 

be provided. 

 

1.5 Research Questions 

Table 1 lists the main research question, as well as the relevant secondary research 

questions and their subsequent objectives. 
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learn their gender and gender roles through family or primary group interactions, as 

well as how these are socialised into “dichotomous, traditional gender roles” (Carter, 

2014, p. 2). 

Carter (2014) hypothesises four traditions, which research has focused on. This 

investigation will employ two traditions, the parents-effect and systemic-ecological 

traditions. The parents-effect tradition addresses how the different styles, behaviours, 

and dispositions of parents socialise traits and behaviour in children” (Carter, 2014, 

p.2). The systemic-ecological tradition considers that gender and familial socialisation 

are neither parent-to-child nor child-to-parent processes. Familial socialisation is 

instead imbedded in the environment or context that impacts socialisation. This makes 

socialisation a social system in which multiple sources of socialisation simultaneously 

impact both the parents and the children (Carter, 2014). 

Before examining gender development in families, a definition for ‘family’ must be 

provided. Carter (2014, p.2) defines a family as “any primary group of people who 

share an obligatory relationship with each other”. This inclusive definition is provided 

to expand the scope of what a family is; it also emphasises that socialisation occurs in 

every individual in society, regardless of their familial surroundings. Families are the 

first and primary influence on the nurturing and socialisation of children and their 

gender identities (Carter, 2014; Barni, Ranieri, Donato, Tagliabue & Scabini, 2017; 

Dworkin & Serido, 2017). Childhood socialisation often occurs informally as the result 

of normal everyday interaction between parents and their children (Foote, 2000; 

Aransiola, 2016; Axpe, Rodríguez-Fernández, Goñi & Antonio-Agirre, 2019).  

The primary socialisation process encompasses four aspects: a source of instruction, 

a learning process, a target, and an expected outcome (Foote, 2000). The source of 

instruction most often comes from the parents or other family members, and is meant 

to educate the child, likely on their culture or family values. A learning process can be 

one of several; however, based on developmental literature, children appear to learn 

best when they use the process of observational learning (Groenendijk, Janssen, 

Rijlaarsdam & van den Bergh, 2013; Rymanowicz, 2015; Foti, Martone, Orrù, 

Montuori, Imperlini, Buono, Petrosini & Mandolesi, 2018; Cherry, 2019; Schwartz, 

2020). Observational learning, for the purpose of this investigation, is the act of a child 

observing their elder perform an activity, of which the child should be able to 
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successfully re-create that activity. The child, in such a scenario, is seen as the target. 

Finally, as stipulated earlier, the outcome of socialisation is for the child to be able to 

repeat the seen activity (Rymanowicz, 2015; Cherry, 2019; Carcea & Froemke, 2019). 

This occurs as children internalise norms for accepted behaviours through observation 

and first-hand learning (Foote, 2000; Ford, Stevenson, Wienir & Wait, 2002; van der 

Sluis, van Steensel & Bögels, 2015; Olsson & Martiny, 2018; Tokhrve, 2018). Thus, 

they develop ideas about what it means to be a specific gender and then use these 

ideas to categorise new information, make decisions, and regulate their behaviour to 

match that of the context around them (Starr & Zurbriggen, 2017). 

Primary socialisation begins with early learning, which includes moral support, 

accomplishment of basic tasks, social awareness, and a child’s maturity within the 

close association of their families. Holistically speaking, this builds up a child’s 

personality. Such comprehensive personalities emerge via a child’s healthy growth, 

biologically, psychologically, emotionally, and economically (Aransiola, 2016; Chandio 

& Ali, 2019). Familial socialisation socialises a generation to cultivate through its 

culture’s education, ethical values, positive attitude, confidence, good health, and 

material welfare. Lastly, primary socialisation is effective in its suggestions of 

socialisation and drawing of attention to factors which impact a child’s overall 

development (Chandio & Ali, 2019). 

2.3.2 Using Identity Theory to Understand Gender 

Carter applies identity theory to explain how gender stereotypes emerge and remain 

throughout one’s life. Identity theory is defined as a social psychological theory that 

emerged from structural symbolic interactionism, working on the assumption that 

society is a “patterned, stable social structure” (Carter, 2014, p.7). This theory 

addresses how individuals create and maintain the roles they play in society. Once 

individuals develop meanings related to their identity, they become more motivational 

towards its consequential behaviour. In identity theory, the self is seen as a “reflexive 

process” (Carter, 2014, p.7) that is revealed in different social interactions and 

portrayed to other individuals through identities that fit those situations. By employing 

identity theory in gender studies, one can better comprehend why a gender identity is 

so important for individuals. Additionally, the use of identity theory explains why gender 

identities are preserved throughout life once they are formed. 



Jessica Smit RESE8419 18049149 

Page 17 of 105 
 

2.3.3 Doing Gender 

Socialisation begins at one’s birth, with families treating new-borns different according 

to their gender (Carter, 2014; Aransiola, 2016). Even in hospital delivery rooms, new-

borns are dressed in colours symbolically attached to gender. From the moment a 

child is born, they are inundated with symbols and language that will shape their 

conception of gender roles and stereotypes (Carter, 2014; Leaper & Farkas, 2015; 

Jiang, 2019; Kambouri-Danos & Evans, 2019). Language that families use to describe 

male children is often centred on their physical characteristics, looking at themes such 

as strength and agility. On the other hand, language used for female children centres 

on emotion, affection, daintiness, or fragility (Carter, 2014; Hussain et al., 2015). Using 

such language shapes behaviour patterns and defines boundaries, which the 

developing child ultimately internalises; this becomes an identity standard. Identity 

standards are the references, or examples, in which relationships, situations and 

interactions are used by the developing individual to compare themselves to other 

individuals (Burke & Stets, 2009; Carter, 2014). 

Gender as concept and role is created and maintained when individuals play out 

gendered roles in society. Examples of gendered roles include yard work, cooking, 

and caring for children. Each of these carry some form of gendered meaning, for both 

the individual performing that role, and for any potential witnesses to this event. When 

individuals fulfil these gendered expectations, they are ‘doing gender’ (Carter, 2014). 

Thus, gender is maintained in practice, and performing gendered tasks and roles 

perpetuates meanings that define individuals as a specific gender, or what masculinity 

and femininity mean. Gender is therefore seen as a psychologically ingrained social 

construct (APA, 2012; Carter, 2014; Smith, 2016; Davis & Preves, 2017; Manisha & 

Mangla, 2019). Carter (2014) further states that the act of ‘doing’ one’s gender is a 

routine accomplishment. From this, one can infer that the non-subscription to, or 

unfavourable ingrained gender of individuals, presents them as people committing an 

act of social deviance (West & Zimmerman, 2009). 

2.3.4 Gender as a ‘Person’, ‘Social’ and ‘Role’ Identity 

Culture and socialisation impact the dimensions of meanings that form one’s ‘person’ 

identity. Carter (2014, p.10) defines a ‘person’ identity as a “salient, individually 

characteristic” identity that incorporates many traits associated with a specific gender 

and the ensuing behaviour. These behaviours emerge from multiple sources, but 
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initially occur in the familial setting (Carter, 2014). Males learn that dominance, 

autonomy, and aggression are linked to their gender; females learn collectivism, 

expression and connectedness are linked to theirs (Chaplin & Aldao, 2013; Carter, 

2014; Endendijk, Groeneveld & Mesman, 2018). As previously mentioned, 

socialisation along traits like these begin to occur from birth, and the families help 

mould ‘person’ identities for their family members according to their gender. A principal 

point of one’s ‘person’ identity is its saliency. Carter (2014, p.9) writes that these 

identities are “triggered in many situations and figure into many interactions, 

relationships and behaviours”. Adding on to this, the characteristics of ‘person’ 

identities vary according to gender. The familial setting is thus that in which gender 

differentiation is first learnt and internalised (Carter, 2014; Aransiola, 2016). Children 

who are taught certain values are seen to maintain those values throughout life; 

‘person’ identities thus perpetuate and solidify themselves over time.  

‘Role’ identities are the more socialised identities; where the meanings of the roles 

that individuals play are learned through consideration of the role’s context and the 

social surroundings in which it is played (Carter, 2014). Akin to ‘person’ identities, ‘role’ 

identities are learnt early in life, with many of the roles based on discerned 

expectations for the demonstrated behaviour, which is often gendered. Carter (2014) 

hypothesises that the familial setting is one especially defined by role identities. The 

role of mother, father, son, daughter, grandmother, grandfather, husband, and wife 

etc. are all examples of familial roles (Carter, 2014). The roles in the familial context 

all share a common theme: they are based on sex, which is highly correlated with 

gender. The identity role of ‘mother’ might involve meanings of nurturing and caring; 

the performance of this role matches meanings of engaging lovingly with her children 

(Stets, 2006; Carter, 2014). The identity role of ‘husband’ may include meanings of 

powerfulness or control, and the behaviour of the individual in this role should match 

the meanings by being the one who makes major familial decisions (Stets, 2006; 

Carter, 2014). The developing child learns what it means to be their gender in 

reference to and against the other gender. Therefore, learning behaviours is then a 

form of role-taking (Carter, 2014). Boys that identity with the roles their fathers play 

are likely to learn those roles as being defined by prevalent behaviour which they deem 

acceptable. Socialisation like this operates in a similar fashion for girls (Carter, 2014). 

Linking this information to identity theory, the theory shows how gender becomes 
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socialised across many situations, in families, and throughout one’s life. Gender 

becomes socialised into ‘person’ identities, and gender “operates while assuming roles 

as well” (Carter, 2014, p.11). 

One’s ‘social’ identity represents the group memberships and an individual’s 

participation in such memberships (Carter, 2014). Categories of memberships include 

affiliations, religions, or nationality. Socialisation influences the meanings of group 

memberships and provides ideas for behaviour that each group deems appropriate 

(Stets, 2006; Carter, 2014). Social categories refer to identities assumed in adulthood; 

however, the familial group is often the primary group that nudges its people towards 

the groups one eventually becomes a part of. Some groups are gender-based, and 

various groups are defined by gendered behavioural norms and expectations (Carter, 

2014). An individual’s gender identity is socialised from early in their lives; early stages 

of development are where individuals learn how being their sex means more than a 

role or gendered behaviour. Individuals are also taught to share similar viewpoints and 

behavioural expectations with a larger group of similarly gendered individuals (Carter, 

2014). This type of gender socialisation occurs within the familial setting, but also in 

other group-based settings such as schools. ‘Social’ identities are not universally 

developed by all individuals. Instead, ‘social’ identities are like ‘person’ and ‘role’ 

identities in that gender socialisation determines how each identity is formed and 

maintained (Carter, 2014). The socialisation that developing children receive from their 

familial group align them into separate categories dependent on gender. 

2.3.5 Critiques of GSIT 

While Carter’s (2014) theory does consider other socialisation factors that could 

influence the developing child’s gender identity, such as schools or extra-familial 

groups, this is not emphasised. Additionally, the adolescent stage of life is not 

referenced. Sawyer, Azzopardi, Wickremarathne and Patton (2018) define 

adolescence as the time between puberty and adulthood where a child grows and 

matures. The emphasis is rather on the familial unit and primary socialisation (Klaus, 

2016). GSIT makes little reference to secondary socialisation, which could prove 

limiting to the research, as there is not much indication of secondary socialisation and 

how this could affect gender, gender identity and gender expression. Instead, much of 

the focus is shifted onto the familial unit and how this creates and maintains childhood 

gender identity. There are many forms of secondary socialisation, including friend 
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groups, schools, religious organisations, mass media and the sports (Aransiola, 2016). 

Foote (2000, p. 12) writes that school friends and extra-familial groups are just as 

influential in the “acquisition of norms and other social qualities”. In recent times, online 

components such as social media and networks present themselves as a form of 

socialisation (Ibáñez-Cubillas, Díaz-Martín & Pérez-Torregrosa, 2017). Additionally, 

Massey (2016) identified music as having a profound effect on childhood socialisation.  

 

2.4 Critical Review of Current Literature 

The following discussion focuses on gender perception by defining the concepts of 

gender, gender perception, and gender expression. In addition, a theoretical 

discussion of these concepts is provided. Gender roles, transgenderism, and gender-

variance are discussed, relating all these concepts to the developing child and how 

socialisation of gender identities affect them. 

2.4.1 Theoretical Discussion and History of Gender and its Perception 

Although the terms ‘sex’ and ‘gender’ can be used in the same context, these terms 

are different in meaning (Tharp, 2015; Hyde, Bigler, Joel, Tate & van Anders, 2018; 

Kambouri-Danos & Evans, 2019). The American Psychological Association (APA, 

2012) defines biological sex as one’s biological status; typically categorised as male, 

female, or intersex. Indicators of one’s biological sex include the sex chromosomes, 

internal reproductive organs, and external genitalia (APA, 2012). As previously 

mentioned, the concept of gender are the attitudes, feelings, and behaviours a culture 

associates with a particular sex (APA, 2012). Behaviours that are incompatible with 

what people associate with a specific gender, constitutes gender non-conformity (APA, 

2012). An individual who is cis-gender is one whose gender identity and expression 

matches the sex assigned at birth (APA, 2012). 

Rad, Shackleford, Lee, Jassin and Ginges (2019) postulates gender as being 

determined at birth due to some visible characteristic, or one which could be self-

described, concerning that individual’s sense of self and life history. Social 

psychological research posits gender as a product of social, cultural, and situational 

forces interacting with biological and physical attributes of the sexes (Bussey & 

Bandura, 1999; Wood & Eagly, 2010; Rad et al., 2019). This defines specific roles and 
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evaluations (e) are the social world’s evaluation of an individual’s gender identity 

(Hyde et al., 2018). In this figure, when an individual is ‘doing gender’ as described in 

the theoretical foundation; two facets depict such behaviour. These are the gender 

roles, expectations, and ideologies (c), as well as the social presentation of gender (d) 

(Hyde et al., 2018). 

2.4.2 Gender Roles and Perceptions on Childhood 

Gender roles and norms are taught to children from young ages, through media, 

parents, other family, and friends. This teaches children to act in gender-normative 

ways (Bussey & Bandura, 1992; Egan & Perry, 2001; Good & Sanchez, 2010; Hussain 

et al., 2015; Jiang, 2019; Kambouri-Danos & Evans, 2019). Children develop the belief 

that certain activities are for boys and others are for girls. This results in children not 

being willing to partake in activities deemed not for their gender (McCloskey, 2011; 

Jiang, 2019; Kambouri-Danos & Evans, 2019). Figure 2 by Cole (2019) depicts gender 

stereotypes in children’s books.  

In terms of the developing child, and referring to Figure 2, gender stereotypes are 

reinforced through children’s toys, through the way they are advertised. Toys are 

advertised to market the values the media and society place on each gender (Valiulis, 

O’Driscoll & Redmond, 2007; Carter, 2014; Hussain et al., 2015; Kambouri-Danos & 

Figure 2: Gender stereotypes in children's books (Cole, 2019). 
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Evans, 2019). Differences in how toys are aimed to accommodate a gender highlights 

explicitly different messages in terms of how each gender should behave and what 

attitudes are associated with it (Valiulis et al., 2007; Kambouri-Danos & Evans, 2019). 

Children play with toys which the media geared towards their gender from an early 

age. The consistency of research findings suggests gender differences in preferences 

to be both social and innate (Todd, Fischer, Di Costa, Roestorf, Harbour, Hardiman & 

Barry, 2018). This correlates with research by Jiang (2019) and others. When gender 

differences evolve into discriminative limitations, it affects the child’s confidence, 

opportunity, achievement, health, and relationship over a long-term period (Kambouri-

Danos & Evans, 2019); possibly life-long effects. Research by Egan and Perry (2001), 

Carver, Yunger and Perry (2003), as well as Good and Sanchez (2010) elucidate 

pressure for gender conformity experienced by children negatively affects their self-

esteem. However, one must also consider how gender is reinforced by immediate role 

models, such as the parents. Wingrave (2016) enforces the idea that adults reflect 

their own expectations and views of a certain sex, of which it is highly likely to affect 

their children. Contrastingly, Kambouri-Danos and Evans (2019) suggest modern 

parents to be reinforcing – and thus promoting – a more flexible understanding of 

gender, as opposed to traditional gender stereotypes. 

Gender stereotypes are continuously being reinforced as individuals progress through 

the lifespan. Gender stereotypes are defined as standard representations of men and 

women within a specific culture, particularly relating to mass media, which polarises 

differences between them. This is most noticeable in terms of physical appearance, 

traits, behaviours, and occupations (Kambouri-Danos & Evans, 2019). Gender 

stereotypes are both descriptive and prescriptive in nature. Its descriptive components 

are the beliefs about what roles men and women would typically do. The prescriptive 

components encompass beliefs about what men and women should do (Cialdini & 

Trost, 1998; Koenig, 2018). These gender stereotypes share the perception, 

evaluation and treatment of the sexes in gendered ways, generating those behavioural 

patterns that confirm the initial stereotype (Bussey & Bandura, 1999; Valiulis et al., 

2007; McCloskey, 2011; Wigfield, Eccles, Fredricks, Simpkins, Roeser & Schiefele, 

2015; Koenig, 2018).  
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2.4.2.1 Gender Roles 

Sinnott (2002) and Richards (2015) describe gender roles as being different from 

sexual identity, sexuality, or even masculine and feminine behaviour. This is where 

this investigation achieves the notion of a ‘gender spectrum’. The gender spectrum 

refers to the idea that there are many gender identities, while acknowledging a range 

of gender expressions, or external ways gender is communicated (NLTA, 2011; Tharp, 

2015; LGBT Foundation, 2017). Gender roles may at various times be ambiguous, 

polarised, combined into an androgynous identity, reversed, or even transcended 

(Sinnott, 2002; Eagly, Nater, Miller, Kaufmann & Sczesny, 2019). Like the construct of 

gender itself, gender roles are socially constructed by a culture (Richards, 2015). 

2.4.3 Transgenderism, Gender Variance, and their Societal Perceptions 

When one’s biological sex does not match their gender identity, one is said to be 

transgender (APA, 2012). Gender variance is used as an umbrella term, which 

encompasses all genders besides that which matches one’s birth-assigned gender 

(Simons et al., 2014). This therefore includes terms such as transgender and 

nonbinary, the rejection of any gender itself. Genderqueer, a term describing 

individuals who do not identify solely as man or woman (APA, 2012), is also included, 

as is genderfluidity, where individuals simply move between different genders. The 

APA hypothesises that people who identify as genderqueer may redefine gender or 

decline to define themselves as gendered (APA, 2012).  

In terms of the developing child, gender-variant expression, behaviour and identity can 

present in childhood and adolescence, and gender-variant youth have unique health 

needs (Simons et al., 2014). For those experiencing gender dysphoria – the distress 

encountered by a discrepancy between their biological sex and gender identity (APA, 

2012; Simons et al., 2014), puberty is often the most challenging time, due to all the 

physical changes that occur during this developmental phase. Even though the 

acknowledgement of multiple genders and the transformation of thought continues, 

transgender and gender variant individuals still face resistance from others. They 

seemingly pose a threat to the notion that gender is determined at birth and based on 

physical characteristics (Rad et al., 2019). Transgender people and people who are 

gender variant can face hostility from their communities, simply for being themselves. 

Such individuals might seem deviant from society’s ‘natural’ biological order, and thus 

be evaluated negatively by their communities. Arguably, this would be because 
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transgender individuals seem to ‘distort signals’ when their communities view them as 

trying to ‘pass’ as a gender other than their birth-assigned one (Serano, 2013; Mock; 

2014; Rad et al., 2019). Societal gender norms have the capacity to reward and punish 

behaviour it deems good and bad. This leads to subjective pressure felt by gender-

variant individuals; pressure to meet these gender ideals (Good & Sanchez, 2010). 

Negative attitudes like the above are alarming for the SA population, as findings of a 

report undertaken by Sutherland (2016) found that almost 430 000 men and nearly 2.8 

million women present themselves in public in a gender-nonconforming way 

(Sutherland, 2016). It is likely then that their communities or societies could perceive 

them as threatening or undermining a “natural system of social and biological 

organisation” (Rad et al., 2019). Sutherland (2016) states that 450 000 SA citizens 

have physically harmed women “who dress and behave like men in public” in the 12 

months before the study took place (Sutherland, 2016, p.4). 

 

2.5 Conclusion 

Carter’s (2014) theory is instrumental to the understanding of gender in the developing 

child, as well as familial and other environmental factors which influence the child. The 

theory might not have substantiated further into adolescent factors; however, research 

hints gender socialisation to be life-long. Gender and its history, perceptions, and roles 

are identified and discussed, relating each back to Carter’s (2014) theory through 

familial socialisation and its impacts. Lastly, gender roles, transgenderism and gender 

variance have been discussed, relating these concepts to the developing child and 

how familial socialisation of gender perceptions and identity can affect them.  
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3 METHODOLOGY 

3.1 Research Paradigm 

In research, the paradigm is a set of common beliefs and agreements shared between 

a scientist and how their investigated problem should be understood and addressed. 

Research paradigms are characterised by the way scientists respond to three 

fundamental elements: ontological, epistemological, and methodological assumptions 

(Urus, 2013; Kivunja & Kuyini, 2017). Ontology is the philosophy of reality, using its 

nature to constitute legitimate researchable questions (Kivunja & Kuyini, 2017). 

Epistemology is the philosophy of knowledge, what constitutes knowledge and how it 

is formed (Guba & Lincoln, 1994; Urus, 2013; Kivunja & Kuyini, 2017). Methodology 

refers to the procedures that researchers use to investigate what they believe to be 

known and the rationale behind these procedures (Sarantakos, 1998; Urus, 2013; 

Kivunja & Kuyini, 2017). 

This investigation will be conducted within the interpretivism paradigm. Interpretivists 

believe that data or information cannot be removed from its context; therefore, 

promoting the generation or discovery of knowledge (Yanow, 2014; Dean, 2018).  

Societal constructs such as gender form the basis for this investigation; with gender 

being a construct, it has no specific definitive definition, it can only be subjectively 

explained. Furthermore, this investigation relies on the experiences of willing 

respondents, who desire to share these experiences, makes this investigation a 

subjective one. 

 

3.2 Research Design 

This investigation follows on from previous research by Bussey and Bandura (1992); 

Egan and Perry (2001); Good and Sanchez (2010); Hussain et al. (2015); Frieden and 

Laffrin (2019); Jiang (2019); and Kambouri-Danos and Evans (2019). In developing a 

research strategy, Saunders and Tosey (2013) find their research onion (see Figure 

3) useful, as its adaptability to any form of research methodology can be used in a 

myriad of contexts. Table 3 illustrates this investigation’s research design. 
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3.3 Research Plan 

3.3.1 Population 

The unit of analysis is students at HEIs in SA. The accessible population for this 

investigation is students aged between 18 and 25 years, of any gender, studying at 

different HEIs in NMB. This emerging-adult age bracket is chosen as, despite 

continued brain development, individuals possess a cognitive maturation advanced 

enough to understand the nature of the questionnaire (Spear, 2000; Wood, Crapnell, 

Lau, Bennet, Lotstein, Ferris, & Kuo, 2018). Additionally, these students are just 

venturing out into the world, trying to find themselves as young adolescents. It is often 

only at this stage when individuals, particularly those presenting with gender-variance 

or non-heterosexual sexual orientations begin to explore their gender and sexuality 

(Arnett, 2000; Wood et al., 2018) and are able to look back on their upbringing from a 

stable and neutral viewpoint. 

3.3.2 Sampling 

Sampling is described as the process of selecting certain members of a population to 

make statistical inferences and estimate characteristics of the entire population (Bhat, 

2020). As per IIE guidelines, a minimum sample size of 12 is required. The sample 

size must conform to time constraints placed on the investigation. The questionnaire 

was marketed on different social media platforms; this is discussed further in section 

3.3.3.2. The size of the accessible sample was different from the size of the target 

sample. Across its time horizon, the questionnaire recorded 17 responses. The final 

response pool consists of 16 respondents and is determined by the respondents being 

students from NMB and the sufficiency of their completed responses. The disregarding 

and deletion of responses is explained further in section 3.3.5.2.  

3.3.2.1 Sampling Methods 

This investigation uses non-probability sampling methods, which focus on smaller 

samples and real-life phenomena (Yin, 2003; Taherdoost, 2016). Non-probability 

sampling does not require representative or random samples, provided explanations 

are given for the inclusion of some individuals above others. Techniques of non-

probability sampling that this investigation employs includes convenience, snowball, 

purposive and quota sampling. Table 4 summarises the sampling methods. 
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The second section concerns the respondent’s childhood experiences and family and 

is also predominantly quantitative. Drop-down multiple-choice questions are used 

again, along with multiple-checkbox questions. The third section concerns the roles, 

attitudes, perceptions, and stereotypes of gender. This section takes a mixed 

approach in that it employs a quantitative 7-point Likert-scale and three qualitative 

complete-the-sentence questions. The 7-point scale provides an array of 

predetermined descriptions, in order of severity from “strongly agree” to “strongly 

disagree”. The scale and complete-the-sentence questions are used to measure the 

respondent’s own perceptions, stereotypes, roles, and attitudes of gender, before 

external influences are taken into consideration.  

The fourth section incorporates these external influences and is predominantly 

qualitative. It encompasses seven paragraph-questions on the influence of grouped 

factors likely to influence gender perceptions and expressions. This is preceded by a 

6-point Likert-scale, again structured according to severity, but inclusive of an option 

for uncertainty. This scale determines the extent to which individual factors are likely 

to influence the respondent’s perception and expression of gender. The last part of 

this section comprises three questions focusing on the respondent’s interpretation of 

gender and sex. These three questions, along with the preceding seven paragraph 

questions, are questions requiring a more detailed response from the respondent. 

These questions concern their gender perceptions, attitudes, roles and stereotypes, 

and the extent to which respondents are affected by external influences. Google 

Forms was chosen as the user-interface is clean and user-friendly, and data can be 

extracted easily into a spreadsheet for analysis. Google Forms has a basic data 

analytic structure built into its design, which provides pie charts and bar graphs for 

quantitative data.  

3.3.3.2 Questionnaire Marketing 

The questionnaire is marketed on different sections of the researcher’s social media 

platforms, using a URL and QR code. These platforms are Facebook, LinkedIn, 

Instagram, and WhatsApp. Respondents are asked to share the provided link with 

other eligible individuals. Annexures G to L demonstrate examples of posts, shares, 

status updates, and group-, rejected- and shared posts. Table 5 explains the roles of 

each platform in terms of marketing the questionnaire. 
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Qualitative 

analysis 

Qualitative 

content 

analysis 

(QCA) 

QCA is the subjective interpretation of text data through systematic 

classification process of coding and identification of themes or 

patterns (du Plooy-Cilliers et al., 2014). Themes relating to gender, 

its perception and how different factors influence it, are identified. 

ATLAS.ti 8 is used for analysing qualitative questions. The process 

of data analysis involves creating codes to summarise data into 

categorised groups. The data is mostly in-vivo-coded, reserving 

open-coding for when it is deemed necessary. This is done to keep 

the data retrieved trustworthy: the respondent’s own words are 

used instead of the researcher’s interpretation thereof. 

 

Table 6 demonstrates the two data analysis methods used in this investigation. The 

mixed-methods approach is helpful in gaining in-depth understanding of trends relating 

to different factors. This includes an understanding of the extent to which each factor 

occurs and influences the respondent’s gender perceptions and expressions. 

Evidence of the existence of several factors influential to gender perceptions is found; 

this evidence correlates with information originally derived from literature. Thus, the 

relationship between each factor and its influence can be explained. New factors 

emerged from the data analysis as well; these factors have at least some influence on 

the respondent’s gender perceptions and expressions. The mixed-methods approach 

is also helpful in developing an in-depth case analysis, while identifying and taking 

appropriate actions to improve the practical problem of negatively influenced gender 

perceptions (Maree, 2020). These negatively influenced perceptions are the result of 

gender stereotypes and ill-informed environmental factors. Thus, the researcher is to 

identify multiple realities present in the data.  

3.3.4.1 Data Cleansing 

Data cleansing is defined as a process wherein data is examined, and abnormalities 

are removed from the set to obtain data that is consistent and accurate towards the 

given population. Errors or missing values will produce skewed data results (Müller & 

Freytag, 2003; Gu, 2010; Ridzuan & Zainon, 2019). During this process, a unique 

numerical identifier is provided for each respondent, replacing the aliases respondents 

provided. Respondents are given a unique number in the format R###; R standing for 

‘respondent’ and the hash symbols for digits, beginning with 001.  
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3.3.4.2 Disregarding and Deletion of Respondent Data 

The survey received 17 responses during its time horizon, more than the minimum 

requirement. Disregarding and deleting respondents’ responses begins at the 

conclusion of the data collection process. Here, the occurrence of incomplete or 

inadequate responses are taken into consideration. Two respondents did not indicate 

whether they were students; one response was deleted, the other was kept as that 

respondent indicated a year of study. It is possible for the respondent to submit a 

questionnaire without answers; however, no such responses were recorded. Only one 

respondent left the paragraph questions blank; two respondents filled in only select 

questions. These responses were retained as the preceding Likert-scale, also based 

on different factors which can influence gender perception, was fully completed by all 

respondents and this scale determines the severity of influences. The answers to the 

paragraph questions were used as supporting evidence for the Likert-scale answers, 

demonstrating the nature of the influence on a student’s gender perception and 

expression. These paragraph questions are also utilised when answering the research 

questions and outcomes in section 5. Deletion of a respondent’s information 

automatically adjusts the data and graphs to match the data of the new respondent 

tally.  The final sample size is therefore 16 respondents.  
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4.1.1.3 Geographical location 

It is vital that all respondents be from the NMB area; 87.5% of respondents indicated 

their location as being within Port Elizabeth (n=14); see Figure 6. One response was 

recorded for both Uitenhage and Despatch. These three cities constitute the NMB 

area. Figure 6 demonstrates the geographical spread of respondents; the suburbs of 

Central (18.75%; n=3) and Lorraine (12.5%; n=2) providing the most responses, in 

terms of responses indicating suburbs. 

4.1.1.4 Gender 

The questionnaire produced respondents who mostly indicated their gender as cis-

gender (68.75%; n=11); meaning that their gender identity matches their biological sex 

assigned at birth. Figure 7 demonstrates the different genders respondents selected 

in the questionnaire. One respondent indicated they identified as gender non-

conforming, while another identified as genderfluid. 18.8% of respondents (n=3) 

indicated they prefer to describe their gender themselves. 
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Figure 6: Geographical location. 
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n=1) were also identified; see annexure C. This is a confounding variable for the 

investigation as the type of high school attended does not influence students’ gender 

perceptions. Rather, it is the teachers in their classes who play the influential roles in 

terms of schooling and education. Schooling and education are discussed further in 

section 5.1.5.  

A significant number of respondents were biologically female (81.3%; n=13), the rest 

biologically male; see annexure D. This correlates somewhat with data retrieved on 

biological sex within the NMB population, where females outnumber males 52% to 

48% (Statistics SA, 2017; Pupuma, 2018; CG&TA, 2020). The investigation therefore 

does not represent the gender population of NMB, which can result in a gender bias. 

In terms of sexual orientation, respondents indicated they were heterosexual (68.8%; 

n=11); bisexual (12.5%; n=2); and pansexual (6.3%; n=1); see annexure E. Analysis 

of respondents’ questionnaires found sexual orientation to be of little influence when 

viewing data from heterosexual respondents. Respondents who indicated otherwise 

all referenced their sexual orientation to some degree, whether it played a negative or 

positive role in influencing their gender perceptions and expressions. All also 

described themselves in terms of sexual orientation when asked to. 

4.1.2 Childhood Experiences 

4.1.2.1 Family life 

Figures 9 and 10 demonstrate a list of different caregivers that respondents were 

requested to select from in terms of who took care of them, as well as who lived with 

them during their childhoods. Respondents indicated that they were raised by both 

parents (60%; n=9); by fathers only (6.67%; n=1); by mothers only (13.3%; n=2); and 

by a parent and another family member (20%; n=3). Respondents were raised in 

households with fathers (62.5%; n=10); mothers (87.5%; n=14); brothers (81.3%; 

n=13) and sisters (31.3%; n=5). Respondents also indicated that a grandfather (6.3%; 

n=1); grandmothers (25%; n=4); aunts (18.8%; n=3); an uncle (6.3%; n=1) and a 

cousin (6.3%; n=1) were residing with them in their childhood homes. One respondent, 

in response to explaining what other family members they lived with, explained ‘other’ 

as being their parent’s partner who has been with the family since the respondent’s 

childhood. They did not connote any terms relating to ‘father’ to that individual, as the 

term ‘father’ had negative connotations for that respondent. The respondent indicated, 
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In Figures 11 and 12, mothers alone (40%; n=10) were preferred for washing clothes 

and for cleaning the bathroom; fathers alone were not credited at all. However, 

respondents indicated that both parents washed clothes (16%; n=4) and cleaned the 

bathroom (13%; n=3). Siblings washed clothes (20%; n=5) and cleaned the bathroom 

(21.7%; n=5), as did respondents themselves (20%; n=5) and (21.7%; n=5) 

respectively. Seen in Figure 12, a question that sparked investigation into traditional 

gender roles was who took care of children. While mothers alone (33.3%; n=7) were 

identified, the questionnaire found that respondents relatively highly indicated both 

parents as taking care of children (38.1%; n=8). This subverts the traditional gender 

role of child-rearing being a female’s job (Carter, 2014). Fathers alone were not 

identified. Respondents indicated that no one took care of children (9.5%; n=2); 

siblings were caregivers (4.76%; n=1); other family members were caregivers (9.5%; 

n=2); and a respondent cared for themself (4.76%; n=1). In terms of providing income, 

mothers (26.3%; n=5) and fathers (26.3%; n=5) alone were indicated equally, while 

other respondents indicated both parents (36.9%; n=7). Lastly, mothers only (26.1%; 

n=6); fathers only (8.7%; n=2); and both parents (30.4%; n=7) were identified as 

helping children with homework. 

4.1.3 Gender Roles, Attitudes, Perceptions and Stereotypes 

In this 18-question 7-point Likert-scale, respondents were tasked with identifying the 

severity to which they agree or disagree with these statements on different gender 

roles, attitudes, perceptions, and stereotypes. Figures 13 to 18 demonstrate this scale-

question and the responses recorded. 

Figure 13: Gender stereotypes, attitudes, roles, and perceptions. 
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4.2 Validity and Reliability 

4.2.1 Validity 

The validity of a research investigation and its instruments refers to the extent to which 

the research and instruments measure what they are supposed to measure (Pupuma, 

2018; Maree, 2020). This investigation ensures face validity as its measure instrument 

directly measures what it intended to measure. Content validity is ensured through 

using questions in different formats, which gauge responses on different topics directly 

related to factors that influence gender perceptions. Construct validity is ensured as 

the instrument contains both primary and secondary socialisation factors, in continuum 

with research in the literature review, to cover all important factors potentially 

influencing gender perceptions. Concurrent validity is ensured as the instrument is 

based off other established surveys, in terms of structure, scoring and design.  

4.2.2 Reliability 

Reliability is the extent to which a measure is repeatable and consistent and whether 

it can be generalisable (Hunter, 2019; Maree, 2020). For this investigation, reliability 

focuses on internal consistency, which is a measure of how consistently each item 

measures the same construct (du Plooy-Cilliers et al., 2014; Hunter, 2019). To ensure 

validity and reliability in this investigation, the researcher chose constructs that have 

been researched in previous studies. Additionally, the use of a survey as 

measurement instrument follows suit from the instruments used in previous research 

(Pearson Education, 2010; Men + Gender Equality Policy Project, 2016; Gender Equal 

NZ, 2018). This keeps the research consistent and repeatable, which enhances this 

investigation’s validity and reliability. Drawing on an accessible population that was 

representative to the area under study increased the investigation’s validity and 

reliability.  
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5 CONCLUSION 

The aim of this research investigation is to determine different factors which could 

influence a student’s gender perception and its resulting expression. Additionally, the 

severity with which each factor is influential was also to be determined, and how these 

factors influence students’ gender perceptions. In this section, the research questions 

and objectives of this investigation are addressed and answered. 

5.1 Discussion of Research Questions and Objectives 

5.1.1 RQM: What factors influence NMB HEI students’ gender perceptions? 

The investigation found, through its literature review and detailed questionnaire, 

several factors that influence NMB HEI students’ gender perceptions. These include 

respondents’ parents, television, movies, friends, religion, education, social media, 

books, music, culture, communities, celebrities, family, and toys. The primary 

influential factors included Carter’s primary socialisation – the parental unit (Carter, 

2014). Television, religion, education, and friends were the most influential secondary 

socialisation factors. Positive influences are indicated throughout the influential 

factors, which includes promoting a sense of self; women as being strong, assertive, 

and compassionate; respect for women and sharing similar gender perspectives as 

friends. Interesting to note, and including the secondary factors as well, is a common 

theme: respondents identified traditional gender roles and expectations as influential. 

These roles and expectations were found in every factor determined, bar social media 

and celebrities. This should come as no surprise, as modern-day social media and the 

celebrities that use it tend to focus on modern approaches to gender (Ahlgrim, 2020). 

5.1.2 RQ1: How do gender perceptions influence the expression of NMB HEI 

students’ gender? 

RO1: To determine how gender perceptions influence the expression of NMB 

HEI students’ gender. 

To answer this research question, an in-depth search into the questionnaire’s last 

three questions: “do you believe biological sex and gender should be separated, or 

are they the same thing?”, “do you believe that your biological sex influences the 

expression of your gender (and vice versa)?” and “how do you see yourself?” were 

achieved.  
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Figure 26 illustrates answers to the question posed ‘should biological sex and gender 

be separate or not?’ A response indicated that these two concepts are independent 

(8.3%; n=1) and should thus be separate entities. Responses recording separation 

(50%; n=6) and being the same thing (41.7%; n=5) were also recorded. Thus, by slight 

margin, respondents indicated that the concepts of biological sex and gender were 

indeed different concepts and should be managed as such. This finding correlates with 

the idea of gender present within the investigation itself. 

 

 

 

 

 

 

 

The question posed, of which the answers are illustrated in Figure 27, ‘does biological 

sex influence gender?’ provided deeper insight into gender perceptions and their 

resulting expression. Mixed results were gathered, with responses ranging from yes, 

it is influential (40%; n=6) to no it is not influential (13.3%; n=2). Several respondents 

were uncertain (26.6%; n=4). Biological sex as influence on gender could be attributed 
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Figure 26: Should sex and gender be separate or not? 

Figure 27: Does biological sex influence gender or not? 
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to the gender perceptions and stereotypes attributed to the sexes from birth (Jiang, 

2019; Kambouri-Danos & Evans, 2019).  

Summarising the above two questions leads the discussion that respondents overall 

express themselves in relation to their biological sexes and the genders which they 

present.  Combined with an overview of the questionnaire, the investigation found that 

respondents answered question “how do you see yourself?” according to the different 

demographic questions at the start of the questionnaire. These include referring to 

biological sex, sexual orientation, and gender. Some respondents describe 

themselves with respect to their ethnic backgrounds. In terms of gender, some 

respondents discuss themselves in terms of how they subvert traditional gender roles 

and stereotypes, while others emphasise what they have been through or what makes 

them stand out above other individuals. Others indicate being afraid of adventuring 

into their true selves. Evidence suggests that those who are not heterosexual and/or 

not cis-gender have struggled to accept themselves before, but that they have 

persevered and are now happy with themselves. Respondents refer to their religious 

beliefs in shaping their perception of themselves; however, most respondents’ gender 

expressions are influenced by their families and other forms of socialisation. 

5.1.3 RQ2: How are NMB HEI students’ gender perception and expression influenced 

by their family? 

RO2: To determine how NMB HEI students’ gender perception and expression 

are influenced by their family. 

Figure 28 demonstrates various elements of familial influence, which respondents 

indicate as being influential to their gender perceptions. The questionnaire found that 

traditional gender roles (29.2%; n=7) were emphasized the most by respondents. This 

indicates that most of the respondents identify traditional gender roles and its 

application as influential to their gender perceptions. These roles and perceptions are 

related to submissiveness and weakness; majority of respondents are female and 

emphasized that as children, they were taught that they are the less strong ones and 

need to be protected. 
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Respondents indicated that men and women were taught to do different things based 

on gender; this includes certain actions and jobs being for a specific gender only. 

Women are taught how to carry themselves and even to dress like women. Women 

are taught that marriage is important and that they must know how to clean to impress 

their potential in-laws. The findings of this question correlate with Carter’s familial 

construction of gender, and gender is socialised into “dichotomous, traditional gender 

roles” (Carter, 2014, p. 2).  

One respondent indicated that their family and parents have shown them healthy and 

functional relationships. Another respondent indicated that her mother defied all 

negative stereotypes of what women are presumed to be, thereby subverting the 

respondent’s own perception of women, warping it away from traditionally patriarchal 

perceptions. This included teaching her to define her own femininity, and never seeing 

women as being lesser to men. This is an example of modern parenting identified by 

Kambouri-Danos and Evans (2019), which reinforces and promotes a more flexible 

understanding of gender, as opposed to the traditional gender stereotypes. 

Traditional gender roles extend to toys as well. Figure 29 demonstrates elements that 

respondents indicated as aspects of how these media and toys are influential to their 

gender perceptions. Respondents are taught, in equal measure, that independence 

(20%; n=3) and traditional gender expectations (20%; n=3) are most important. Toys 

0 1 2 3 4 5 6 7 8

Traditional gender roles

Respecting women

No

Disowned LGBT family members

Family refers to Bible

Shown that women can be strong, assertive and compassionate

Anyone can do anything

People are born knowing themselves

Has your family in any way influenced your gender perception and 
expression?

Figure 28: Familial influences. 
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that cater to specific genders (13.3%; n=2) such as dolls for girls and cars for boys, 

are emphasized; respondents stated that these beliefs were instilled in them. Children 

are taught to act in ways ‘normative’ to their gender, which creates an ill-perception of 

what gender is to them. Toys are advertised to market the values the media and 

society place on each gender (Valiulis et al., 2007; Carter, 2014; Hussain et al., 2015; 

Kambouri-Danos & Evans, 2019). However, the subversion of these traditional roles 

(13.3%; n=2), as well as gender awareness (13.3%; n=2) were also found. These, 

along with independence, demonstrate a shift away from the more traditional gender 

roles. Media has made respondents more aware of different genders and their 

perceptions, while still encouraging independence and being oneself. This leads to a 

discussion on social media and celebrities. 

Figure 30 illustrates two elements of social media and celebrities which influences 

respondents’ gender perceptions. Negative responses (33.3%; n=3) were recorded, 

but respondents found social media and celebrities to be an inspiration (11.1%; n=1) 

and educational (55.6%; n=5) in terms of informing them of gender roles, attitudes, 

stereotypes and perceptions. Social media also allows individuals to express their true 

happiness. Celebrities and influencers help respondents to understand that non-

traditional gender roles, such as men who wear nail polish, is in fact, normal. This 

corelates with research conducted by Ibáñez-Cubillas et al. (2017), which 

demonstrates that online components like social media and networks present 

0 1 1 2 2 3 3 4

Independence

Traditional gender expectations

Awareness

Subverts patriarchal constructs

Toys for specific genders

Being yourself

Explained transgenderism

Only hetrosexual relationships matter

In what way(s) have television, movies, music, books and toys 
influenced your gender perception and expression?

Figure 29: Media and toys as influence. 
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themselves as viable elements of the secondary socialisation process. A respondent 

also indicated specific artists like Alanis Morrisette, Bowie, Prince, Years and Years, 

and Alicia Keys who had been instrumental in promoting the environmental, politics 

and the belief that femininity was natural and could be self-defined. Such a response 

was deemed important for this investigation as it viewed celebrities as influential 

factors while providing respondents with celebrities they can relate to. These 

celebrities and artists in turn become positive role models for the youth. 

 

 

 

Figure 31 illustrates the different elements that respondents have hypothesized as 

being attributed to religious or cultural influences on their gender perceptions. Despite 

respondents responding with no (26.67%; n=4) to the question, consensus was 

achieved: traditional gender roles (46.67%; n=7), enforced upon individuals by their 

religion or culture, played a big influence on their gender perceptions. Religion is 

influential to the point where it pushes traditional gender roles onto cultures and 
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Educational

No

Inspiration

In what way(s) have social media and celebrities 
influenced your gender perception and expression?

0 1 2 3 4 5 6 7 8

Traditional genderized roles

No (26)

All beliefs based on religion; other factors are supporting

Religion denounces homosexuality

Religion taught restraint and control

Has your culture/religion in any way influenced your gender 
perception and expression?

Figure 31: Social media/celebrities influences. 

Figure 30: Cultural/religious influences. 
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families, with women having to submit to and obey men, view men as superior and 

hold them responsible for protecting women. Respondents indicated disagreeing with 

these practices, inferring that they used their own views to subvert what they have 

been taught traditionally. Carter’s (2014) socialisation processes and memberships 

include religion and culture. Driven by traditional values and paradigms, these 

memberships play a vital role in the development and maintenance of traditional 

gender roles. Religion also has positive influences; a respondent indicated that their 

religion was the main source of their beliefs. Influences such as family and friends 

were deemed additional knowledge and human experience.  

Religion was explained as the tutor of restraint and control; being held responsible for 

denouncing homosexuality as well (6.67%; n=1). Two respondents indicated that their 

families held negative views and stereotypes of homosexual individuals, including 

those from their own family. One respondent explained that a family member was 

disowned because she came out as a lesbian. Another respondent explained that 

religion makes individuals see homosexuality as being wrong, and culture follows suit 

by shunning homosexual individuals and seeing them as demon-possessed. 

This links back to the traditional gender roles discussed, and the findings for this 

question correlate with Carter’s (2014) theory. Elements of the primary socialisation 

process are demonstrated by respondents in how they are taught gender roles from a 

young age, especially from observing their family’s cultures and values. Children also 

learn about these gendered expectations when they observe their families ‘doing’ 

gender, whereby each role has some form of gendered meaning attached to it (Carter, 

2014). Children thus learn what it means to be their gender and they use this 

information to regulate their behaviour to match the context around them. Gender is 

therefore maintained in practice in these primary socialisation processes. 

5.1.4 RQ3: How are NMB HEI students’ gender perception and expression influenced 

by their friends? 

RO3: To determine how NMB HEI students’ gender perception and expression 

are influenced by their friends. 

Friends were described as not influential (47%; n=8) by nearly half of the respondents. 

Figure 32 demonstrates this, as well as elements other respondents identified of 

friends being influential to their gender perceptions. These respondents went into 
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detail on their views of friends being influential. This includes friends helping them 

overcome insecurities (5.9%; n=1) and sharing similar perspectives on gender and its 

fluidity (5.9%; n=1). A response indicated that bullying took place in school; and it took 

university friends with similar beliefs on gender and the fluidity thereof before 

respondents could identify with peers their own age. Positively, this combatted 

insecurities they once had because of the bullying. Friends also showed respondents 

how genders act and perceive the world (5.9%; n=1), and why these friends are a 

particular gender (5.9%; n=1). A respondent explained how confused they were about 

gender until a male friend who enjoys the ‘typical’ female things of make-up, dressing 

up and hair, explained why he liked these things. Another respondent indicated that 

one of their male friends identified as female instead, sitting with the girls at school 

instead of with the boys. Carter’s theory (2014) makes little reference to secondary 

socialisation processes, of which friends form part. However, authors such like Foote 

(2000) and Aransiola (2016) explain that friends and extra-familial groups are just as 

influential in acquiring norms and gender perceptions. 

0 1 2 3 4 5 6 7 8 9

No

Friends show difference in how genders act and perceive world

Varsity friends shared similar perspective on fluidity of gender

Bullied for not being a 'girly-girl'

Childhood friends conformed to traditional description of female

Combatted their insecurities

Speak child-like about male figures

Have your friends in any way influenced your gender perception and 
expression?

Figure 32: Friends as influence. 
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5.1.5 RQ4: How are NMB HEI students’ gender perception and expression influenced 

by their education? 

RO4: To determine how NMB HEI students’ gender perception and expression 

are influenced by their education. 

Figure 33 illustrates elements that fall under schooling or educational influences on 

gender perceptions. Half of the respondents recorded negative answers (50%; n=8) 

to this question, but one explained how their teachers and lecturers shaped their views 

(6.25%; n=1). Lecturers provide a neutral, equal lens to view how patriarchal values 

influence female identity and representation. Another respondent learnt to be 

themselves in these institutions (6.25; n=1). Respondents were also taught gender 

responsibility (25%; n=4), and traditional gender roles (18.75%; n=3). In terms of 

traditional roles, responsibilities included ‘genderised’ work roles in the classrooms, 

with boys being encouraged to help with physical work such as moving tables and 

chairs around; girls were encouraged to tidy up classrooms. A respondent who 

attended a Montessori primary school was encouraged about gender, age, race, and 

sexual equalities. Interpreting these results has reached a conclusion that concurs 

with research by Foote (2000) and Aransiola (2016); namely that secondary 

socialisation processes such as friends and schools are just as influential when 

considering the acquisition of gender norms and social qualities. 

0 1 2 3 4 5 6 7 8

No

Gender responsibility

Traditional roles

Be oneself

Lecturers shaped views

Has your schooling/education in any way influenced your 
gender perception and expression?

Figure 33: Schooling/educational influence on gender. 
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5.1.6 RQ5: How are NMB HEI students’ gender perception and expression influenced 

by their community? 

RO5: To determine how NMB HEI students’ gender perception and expression 

are influenced by their community. 

For this question, the consensus was that the respondent’s community did not affect 

their gender perceptions (44.4%; n=8), as seen in Figure 34. Traditional gender roles 

were deemed influential (22.2%; n=4); these were enforced by a patriarchal society. 

Such societies have shown respondents the ‘prototypical woman’ which the patriarchy 

desires: women are to “be passive, quiet and the physical embodiment of feminine 

beauty” (R008). Select respondents further explained information on societal influence 

in terms of occupations for the sexes (16.6%; n=3). In these communities, certain jobs 

are for men only and others for women only. A respondent noted this, explaining that 

their community played a big role in the career-field the respondent chose. Boys doing 

physical work has already been noted in the school classrooms; this is also 

demonstrated in the communities and societies respondents reside in. These 

communities and societies portray men as the stronger ones, more capable of 

physically demanding jobs, the protectorates and those in charge of problem 

resolution. In contrast, one respondent wrote that in their society, their community 

tended to favour women over men, with men suppressing their frustration to avoid 

negative stigmas and attitudes being attached to them.   

0 1 2 3 4 5 6 7 8 9

No

Societal influence on occupations for sexes

Patriarchal society emphasizes tradtional gender
perceptions

Community supports women more than men

Male suppression to avoid being seen as violent

No guilt over subverting traditional values

Has your community/society in any way influenced your gender 
perception and expression?

Figure 34: Community/societal influence. 
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According to Carter (2014), an individual’s social identity represents the group 

memberships and the individual’s participation in them. Categories of memberships 

includes one’s community/society. These socialisation memberships influenced their 

meanings and provided ideas for behaviour that they deem appropriate (Stets, 2006; 

Carter, 2014). 

5.1.7 RQ6: How are the concepts of gender, gender perception, gender expression 

and gender variance defined in theory? 

RO6: To determine how the concepts of gender, gender perception, gender 

expression and gender variance are theoretically defined. 

Gender is defined as the attitudes, feelings, and behaviours that a particular culture 

associated with a person’s biological sex (APA, 2012). Gender perception is the social 

and cultural views of males and females (IGI Global, 2020). Gender expression is an 

individual's presentation — including physical appearance, clothing choice and 

accessories — and behaviour that communicated aspects of gender or gender role. 

Gender expression could or could not conform to a person's gender identity (APA, 

2015). Gender variance is defined as an umbrella term used to describe gender 

identity, expression, or behaviour that fell outside of culturally defined norms 

associated with a specific gender (Simons et al., 2014). 

5.1.8 RQ7: Are there negative implications on NMB HEI students, resulting from 

factors that influence their gender perception and expression? 

RO7: To determine if there are negative implications on NMB HEI students, 

which result from factors that influence their gender perception and expression. 

Figure 35 demonstrates questions referring to bullying, teasing and harassment in 

respondents’ schools or neighbourhoods. Respondents indicated that there was 

bullying or harassment in schools or the neighbourhood they grew up in (21.4%; n=3), 

while partly (35.7%; n=5) and no (42.9%; n=6) were recorded as well. This was in 

relation to their gender or someone else’s gender perceptions. Respondents indicated 

that they themselves were bullied (37.5%; n=6) and not bullied (62.5%; n=10) because 

of their gender or someone else’s gender perceptions.  
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