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Title: Psychological workplace stressors affecting secondary institution educators in Port 

Shepstone: A qualitative investigation.   

 

Abstract  

 

According to Atwoli, Stein, Williams, Mclaughlin, Petukhova, Kessler & Koenan  (2013) 

South Africa’s unique history gave rise to many forms of stress and illnesses that are still 

present amongst the population. As a result, pressure at the workplace, most specifically, 

the teaching environment is inevitable due to the demands within the working environment 

(World Health Organisation [WHO], 2020). Taking this into consideration, the research 

problem stemmed from the dearth of research on workplace stress factors in South Africa, 

specifically in community contexts such as Port Shepstone. This study sought to 

investigate the psychological workplace stressors affecting secondary institution educators 

in Port Shepstone, in terms of understanding stress in the workplace, key stressors, 

consequences of stress among educators, and mitigating stressors.  

 

The sample used for the study included four high school educators from Marburg, Port 

Shepstone. The data was collected using a semi-structured interview schedule, as it 

enabled the researcher to gain an in-depth understanding of the phenomenon at hand, by 

exploring the experiences, views, and beliefs of the participants on psychological stressors 

affecting them. A semi-structured interview allowed guidance and clarification if needed 

(Maree, 2020). In order to yield rich data, the researcher ensured that interviews were 

reproducible, systematic, credible, and transparent (Maree, 2020).  

 

Research conducted in Port Shepstone, South Africa, provides a more localized 

perspective than international literature. Findings indicated that there is a huge 

generational gap among teachers and learners. Hence, teachers are required to adapt to 

the change and diversity of children who are now present in schools. Lazarus’s 

transactional theory of stress and coping was relevant to this research study as it assisted 

the researcher understand how educators interpret stress, manage it and investigate their 

ability to cope with stress (Dewe, 1997). The most important contribution of this research 

study is to provide individuals with more knowledge in the field of stress and secondary 

school educators. The researcher did not have sufficient time to broaden the scope of 

research. As such, it is recommended that future studies may benefit from gathering a 

larger sample or extending the duration of the research.  
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1. Introduction 

 

1.1. Contextualisation 

 

South Africa grapples with the legacy of a very unique history that gave rise to many forms 

of stress and illnesses that are still present amongst the population (Atwoli et al., 2013).  

 

As the demands on educators increase, so does the incidence of stress in the teaching 

profession (Schuize & Steyn, 2007). Stress can be described as a combination of 

physiological and psychological reactions that affect an individual, as a result of the 

conditions in their environment (Okeke & Dlamini, 2013). Pressure at the workplace is 

inevitable due to the demand within a working environment (World Health Organisation 

[WHO], 2020). According to Antoniou and Cooper (2005) stress is a form of emotional and 

atomised response to the perception of threat. A stressor can be defined as something 

that causes a state of strain or tension (Centre for Studies on Human Stress [CSHS], 

2020). Stress has an impact on emotional stability, and physical health; therefore, the 

ability to think clearly and effectively is restricted (Bhui, Dinos, Galent-Miecznikowska, de 

Jongh & Stansfeld, 2016).  

 

In previous studies, stress among educators has been linked with lack of discipline, 

unmotivated learners, retrenchment, and underpay (Schuize & Steyn, 2007). 

Predominantly, research indicates that there is a concern over the effects of stress on 

employees in the corporate world (Okeke & Dlamini, 2013). Most of this research had 

been done with American citizens (Okeke & Dlamini, 2013). However, minimal research 

has been conducted into workplace stress among educators in Port Shepstone, South 

Africa. It is important to understand and address psychological workplace stressors 

affecting educators in Port Shepstone, as well as the effect on various educators involved.  

 

1.2. Rationale  

 

Significant problems face the department of education in South Africa and solutions are 

required to improve the situation (Centre for Studies on Human Stress [CSHS], 2020). 

Stressors that are faced by high school educators can be heavy workload, unrealistic 

demands, poor interpersonal relationships, and being underpaid (Centre for Studies on 

Human Stress [CSHS], 2020). Schuize and Steyn (2007) provide that recent years have 
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shown an increase in stress among the teaching environment. This led to unemployment 

in the form of resignation or early retrenchment, poor performance in relationships and 

occupation, as well as unhealthy coping mechanisms. The research study is important 

because if people are living with high levels of stress, their entire well-being is at risk. 

Therefore, the well-being of educators are at risk when they face significant stressors 

within the workplace. This study provides individuals with knowledge about the contributing 

factors of stress in the working environment. If this research study is conducted, educators 

who experience stress in the workplace will benefit from it, as it will shed light on the 

factors that influence workplace stress and how it can be managed.  

 

This research study focuses on psychological workplace stressors affecting secondary 

institution educators in Port Shepstone. The purpose of this research study is to explore 

which stressors affect employees within the teaching environment. Employees that are 

interviewed will benefit by gaining insight and understanding from Lazarus’s transactional 

theory of stress and coping, which is applied to the research study (Meurs & Perrewé, 

2010). From an academic perspective, the research proposal hopes to provide other 

research facilities with updated knowledge around the factors that lead to workplace 

stress.  

 

1.3. Problem Statement 

 

According to Colligan & Higgins (2008) workplace stress is the change in one’s physical or 

mental state in response to workplaces that negatively challenge or pose a threat to the 

employees. An individual’s health can be affected by the positive and negative stress 

initiated from a significant event. Research indicates that there is a concern over the 

effects of stress on employees in the corporate world (Okeke & Dlamini, 2013). However, 

most of this research had been done with American citizens (Okeke & Dlamini, 2013). 

Little research has been conducted into workplace stress among high school educators in 

Port Shepstone. This research study therefore aims to contribute, improve and provide an 

understanding on the psychological factors, which lead to workplace stress within high 

school educators in Port Shepstone.  
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1.4. Purpose statement 

 

The purpose of the study is to explore which stressors affect employees working within the 

teaching environment. Furthermore, the aim is to gain an in-depth understanding about 

workplace stress by determining which psychological stressors affect high school 

educators in Port Shepstone, and what the effects of workplace stress are on an 

individuals mental and physical health in order to explore or describe what solutions can 

be implemented to address these challenges. The researcher conducted research on 

stress in the workplace, because stress is detrimental at times and the researcher wants to 

comprehend which stressors affect high school educators. The researcher collected and 

analysed data from four high school educators in Port Shepstone to gain an in-depth 

understanding of the factors being faced.  

 

1.5. Research questions 

 

This research study will attempt to answer the following research questions: 

 

Which psychological stressors affect high school educators in Port Shepstone? 

 

What are the effects of workplace stress on an individual’s mental and physical health? 

 

How do high school educators in Port Shepstone manage workplace stress? 

 

1.6. Research objectives  

 

This research study will aim to achieve the following objectives:  

 

To explore which stressors affect high school teachers in Port Shepstone. 

 

To describe how workplace stress affects an individual’s mental and physical health. 

 

To describe ways high school teachers in Port Shepstone can manage their stress.  
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2. Literature Review 

 

2.1. Theoretical Foundation 

 

The relevant theory for this research study is Lazarus’s transactional theory of stress and 

coping. In 1966, Richard Lazarus, a psychologist, wrote about his transactional theory of 

stress and coping (Dewe, 1997). The theory remains the cornerstone of psychological 

stress and coping research across multiple fields.  

 

The premise of this theory exists in an article written by Meurs & Perrewé (2010), which 

provides that stress is interplay between an individual and his/her environment (Meurs & 

Perrewé, 2010). Therefore, an individual’s response to stress in the form of thoughts, 

feelings, emotions, and behaviours, depends on how they interpret stressors (primary 

appraisal) and their ability to cope with it (secondary appraisal) (Dewe, 1997). Coping 

ability follows the primary appraisal of threat, and can influence a change in the person-

environment relationship or the level of emotional grief experienced (Dewe, 1997).  

 

Lazarus’s transactional theory of stress and coping is relevant to this study, as the theory 

will aid in identifying each educator’s interpretation of an environmental factor that can be 

interpreted as stress. The research study will understand how these educators interpret 

stress, manage it and investigate their ability to cope with stress. According to the 

transactional theory, the employee and environment must be considered, for therapy to be 

effective (Dewe, 1997). The theory also helps the researcher understand the phenomena 

at hand and this will assist in critical thinking in the researcher’s studies. Employees that 

are interviewed will benefit by gaining insight and understanding from Lazarus’s 

transactional theory of stress and coping and the person-environment fit theory, which will 

be applied to the research study (Meurs & Perrewé, 2010).  

 

2.2. Critical Review of Literature 

 

The purpose of this literature review is to provide and critique information that relates to 

psychological workplace stressors affecting educators in Port Shepstone. Through 

engaging with the past literature, the researcher was able to gain a deeper understanding 

of existing studies, which will aid in strengthening the findings of this research study. 

Furthermore, the purpose of reviewing past literature is to critique the literature and identify 
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questions which have been left unanswered – some of which this research study aims to 

explore. The themes that arise in this review are: understanding stress in the workplace, 

consequences of stress among educators, key stressors, and mitigating stressors. 

 

2.2.1. Understanding stress in the workplace 

 

Stress occurs when an individual recognizes that he or she cannot adequately cope with 

the demands being made on them, or with threats to their well-being (Paramanandam & 

Kamarudin, 2019). According to Shkëmbi, Melonashi and Fanaj (2015), teaching is one of 

the most stressful professions, and workplace stress within the profession has been 

investigated substantially. Schize and Steyn (2007) argue that even though stress may be 

necessary for an individual to perform effectively, it may cause harm to an educator’s 

personal and professional life. The researcher agreed with authors Schize and Steyn 

(2007), however, Maduka and Okafor (2014) disagree with them by stating that a form of 

stress is needed, as individuals are primarily unmotivated to work towards a goal, and 

stress provides motivation and drive to achieve an end result in order to avoid an uncertain 

future.  

 

Similar results were found by Shkëmbi et al (2015) and Schize and Steyn (2007) that 

stated the increased rates of workplace stress pose a significant challenge to the well-

being of educators in the working environment. In a recent study conducted by Draper-

Clarke and Edwards (2016) South African teachers reported higher levels of stress 

compared to those reported in similar international studies. These researchers have 

shown that there are significant differences in the way educators respond to stressors 

(Draper-Clarke & Edwards, 2016).  

 

2.2.2. Key stressors  

 

Teaching is stressful due to the daily interactions of students and co-workers with 

fragmented demands, which results in tremendous pressure and challenges (Bowen, 

2016). While the quality of the relationship shared between teacher and student is 

gratifying, it is also the point at which teachers are the most vulnerable to discouraging 

experiences that are emotionally draining (Bowen, 2016). In a study conducted by Zare 

(2007) it had been found that teachers were more satisfied with their jobs when students 

produced good academic results and shared positive relationships with students, parents, 
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and supervisors. Authors, Bowen (2016), and Zare (2007) focused on key stressors 

among teachers and these key stressors are relevant to the researchers study, as 

teachers were not satisfied with the lack of teaching resources, educational policies, and 

the lack of opportunities to further their career.  

 

According to Bowen (2016) teachers who are underpaid and overworked experienced 

difficult physical and psychological conditions. Additionally, due to being underpaid, 

teachers held multiple jobs, which affected their professionalism (Bowen, 2016). 

Therefore, the lack of professionalism resulted in a modicum of control, thus leading to 

psychological stress among teachers (Bowen, 2016). Pennington (2015) also noted that 

dissatisfaction exists in factors such as low pay, job insecurity, poor working conditions, 

and few opportunities for professional development, which are extrinsic to teaching. A 

South African study conducted by Naidoo, Botha and Bisschoff (2013) suggested that the 

demands, pressures, and environmental conditions that teachers work under influence the 

commitment of present educators. In this regard, educators who experience family and 

economic problems can display aggressive behaviour, which affects the behaviour and 

discipline of students (Naidoo et al., 2013).  

 

It can be noted that personal relationships also affect professional life. Educators 

experiencing marital difficulties, for example, may have trouble balancing their career with 

family life, which results in the poor performance of both their relationship and occupation 

(Naidoo et al., 2013). Authors, Jackson and Rothman (2006) agreed with Naidoo et al. 

(2013) and added that, the salary grading system is a key stressor affecting high school 

teachers in South Africa. Essentially, teachers try to live within their means, however being 

underpaid results in many teachers depending on bank loans (Jackson & Rothman, 2006). 

This burden creates conflict at home and manifests into poor performance in the teaching 

environment. Researchers, Schuize and Steyn (2007) added that the low pay and heavy 

workload does not allow educators enough time to achieve the standard of teaching and 

learning they want to. Contrarily, in a study conducted by Engelbrecht, Forlin, Eloff and 

Swart (2011) on educators in Gauteng and Western Cape, it was found that the main 

factor that contributed to stress among educators was not being able to meet the 

educational needs of learners with disabilities.  

 

In a South African study conducted by Naidoo et al (2013) work related depression, 

HIV/AIDS, and workplace stress are the reasons for teacher absenteeism. The South 
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African context does influence stress in unique ways such as poverty, and HIV/AIDS. I 

concur with Naidoo et al (2013) as these factors along with job satisfaction poses a risk to 

educators’ mental health and forces educators to take time off to recover, consequently 

increasing the rate of absenteeism (Naidoo et al., 2013). Schuize and Steyn (2007) stated 

that HIV/AIDS is a key stressor for South African educators, as they try to care for 

orphaned learners or those with sick parents.  

 

Similar results pertaining to key psychological key stressors affecting high school 

educators have been identified in an international study conducted by Howard and 

Johnson (2004) and a recent South African study conducted by Shkëmbi et al (2015). 

These stressors include: time pressure, workload, coping with change, colleague 

relationships, self-esteem issues, poor working conditions, and teaching students who lack 

motivation (Howard & Johnson, 2004; Shkëmbi et al., 2015). In the researcher’s opinion, 

even though both South African and international studies identify similar key stressors, 

minimal research has been conducted on psychological workplace stressors affecting high 

school educators in Port Shepstone.  

 

Poverty is rife in many African countries and this impacts the quality of education (du 

Plessis & Mestry, 2019). Rural schools face significant challenges that are unique to their 

environment (du Plessis & Mestry, 2019). It can be noted that educators have to travel far 

distances to reach their place of employment. According to du Plessis and Mestry (2019) 

the majority of educators in rural schools are female. Due to the high crime rate that exists 

in South Africa, it is deemed hazardous for females to travel alone or by public transport 

(Van Niekerk, Suffla & Seedat, 2008). Furthermore, not all educators have the privilege of 

travelling in the comfort of their own vehicle, and are highly dependent on public transport, 

due to it being costly (Van Niekerk et al., 2008). Therefore, the environment and location 

of schools can cause psychological stress for female educators who are placed in this 

situation.  

 

Understaffing was identified as a key stressor that affects educators in South Africa 

(Paulse, 2005). Many teachers are faced with having to deal with up to sixty students, with 

the pupil-teacher ratio of 60:1 (Paulse, 2005). Consequently, the understaffing of 

educators relates to unacceptable working conditions (Naidoo et al., 2013). Paulse (2005) 

agreed this statement and concluded that due to the low number of staff members in 
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schools, teachers are forced to work overtime, by completing work that is out of their 

scope in their personal time. This results in additional stress placed upon educators.  

 

2.2.3. Consequences of stress among educators 

 

From an organizational perspective, stress that affects educators result in the loss of 

skilled and experienced teachers (Paulse, 2005), which occurs at the time of resignation 

and/or retirement. However, Jacobson (2016) stated that stressed educators who remain 

in the profession are most likely to be less effective in lesson planning, behaviour 

management, responsiveness to students, and relationships with parents. Researchers, 

Zeichner and Liston (2013) include that teachers who experience stressful conditions are 

more likely to lash out at students and have no patience. It is clear then, that students may 

be affected, and suffer academically and emotionally, due to their educators’ 

inconsistencies (Zeichner & Liston, 2013).  

 

Academically, all teachers are required to be qualified in the subjects they teach 

(Martinetz, 2012). In a study conducted by Martinetz (2012) it was found that this goal was 

not met in many districts, due to the schools governing body having to hire substitutes to 

fill vacancies that have been left by teachers who quit due to psychological workplace 

stress. Essentially, the consequences of stress among educators resulted in physical 

illness, frequent absences, poor job performance, anger towards students, and a lack of 

job commitment (Jacobson, 2016).  

 

2.2.4. Mitigating stressors 

 

According to Howard and Johnson (2004) the ways in which teachers cope with stress fall 

into two categories, which are palliative and direct action. It is further stated that palliative 

techniques are aimed at reducing the impact of the stressor and is designed to ease 

feelings of distress (Howard & Johnson, 2004). However, direct action techniques attempt 

to eradicate the source of stress by taking appropriate actions to deal with the problems, 

which is done by keeping emotions under control by seeking support from colleagues or 

an external source, such as a psychologist (Howard & Johnson, 2004).  

 

Intervention and ways to manage stress are available to educators. According to Olivier 

and Venter (2003) the management of stress should form part of the curriculum of 
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teachers, and schools should organise workshops for educators on how to deal with stress 

overload. I agree with Olivier and Venter (2003) because teachers who know what is 

expected of them, and can manage the tasks set out for them, will have less stress. It can 

be noted that stress is reduced when an educator is aware of the positive impact he/she 

makes on a student’s life (Olivier & Venter, 2003). Complementary to this, Mapfumo, 

Chitsiko and Chireshe (2012) state that the most effective ways of providing support to 

high school educators is to host workshops for educators. Furthermore, providing effective 

coping strategies for educators ensures that the effects of stress are less damaging 

(Mapfumo et al., 2012). In addition to this, a proposed solution obtained was the use of 

both cognitive and palliative strategies to combat stress among educators (Mapfumo et al., 

2012). According to Engelbrecht et al. (2011) the department of education should have a 

well-planned training and development programme for teachers, which are facilitated by a 

professional, which supports teachers in overcoming doubts and resistance.  

 

In a South African study conducted by Mapfumo et al. (2012) specific coping skills used by 

educators have been identified. It can be noted that speaking to other teachers or 

supervisors about stressful situations was an important coping resource (Mapfumo et al., 

2012). These researchers suggested other strategies to cope with stress, which are 

exercising, eating, relaxing, and alcohol consumption (Mapfumo et al., 2012). In contrast, a 

study conducted on Zimbabwean educators suggested that the consumption of alcohol 

poses a risk to educators’ professionalism within the classroom, and results in bad drinking 

habits, which affects interpersonal relationships and marital issues (Mavunduse, 2004). 

Therefore, the researcher believes that alcohol consumption will not be an appropriate 

method of coping with workplace stress affecting educators in Port Shepstone.  

 

Iwu, Gwija, Benedict and Tengeh (2013) states that job satisfaction among teachers 

improves when they are given responsibilities that are more than just teaching in a 

classroom such as conducting assemblies, talks, and leisure activities. Additionally, these 

responsibilities include professional development and community relations, which enriches 

the status of teachers in society (Iwu et al., 2013). Takupiwa, Herbert, Willard, Alick, 

Honest and Farai (2013) postulated a mix of results with regard job satisfaction among 

teachers. Furthermore, teachers’ resist deployment to rural schools due to safety, 

underpay, and distance (Takupiwa et al., 2013). Consequently, the quality of teaching and 

learning is compromised.  
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2.2.5. Conclusion  

 

Psychological workplace stressors affecting educators is arguably a significant subject 

locally, nationally and globally. However, minimal research has been conducted on 

psychological workplace stressors affecting secondary institution educators in Port 

Shepstone. This literature review is an attempt at laying the foundation for further 

research. Many high school educators face stress within the workplace. An interpretivist 

approach was therefore selected to discuss and gain an in-depth understanding on the 

psychological workplace stressors affecting secondary school educators. The significance 

of workplace stress within educators therefore emphasizes the need for Lazarus’s 

transactional theory of stress and coping in order to identify educators’ interpretation of 

environmental factors and address them through sustainable interventions.  

 

Through the review of past literature, the issue of being underpaid and overworked is 

potentially the most serious constraint facing secondary school educators. Furthermore, 

the lack of motivation of both student and teacher are becoming major concerns due to the 

lack of potential career development and incentives. Ultimately, teachers who experience 

high levels of stress will impact students, as they will be more aggressive and 

unprofessional towards students. Throughout the literature it is clear that stress is 

influenced by context. In South Africa in particular, the researcher believes that poverty, 

HIV/AIDS, and race affect stressors in the workplace. This is substantiated by authors 

such as Naidoo et al (2013), Schize and Steyn (2007), as well as Plessis and Mestry 

(2019). Interventions are needed by educators to help mitigate key stressors. Many 

advanced solutions are provided to address key stressors faced by educators. Workshops 

and intervention programmes are possible coping mechanisms provided for educators. 

The review of past literature has also helped the researcher understand stress in the 

workplace more through the identification of key stressors, consequences of stress among 

educators, and possible interventions to manage stress among educators in the research 

of other authors. This research study aims to further explore these themes and 

shortcomings of the literature in relation to secondary school educators in Port Shepstone.  

 

2.3. Conceptualisation  

 

For the purpose of the research proposal the key terms that are conceptualised are: 

workplace, stress, stressor, educator, environment, and intervention.  
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Workplace can be defined as a location where someone works for his or her employer 

(Merriam-Webster, 2020). An individual’s place of employment can range from a home 

office to an office building, or a factory. For the purpose of this research study, workplace 

refers to secondary schools in Port Shepstone. Stress is defined as a combination of 

physiological and psychological reactions that affect an individual, as a result of the 

conditions in their environment (Okeke & Dlamini, 2013). For the purpose of this research 

study, stress refers to the emotional and atomised response to the perception of 

threatening factors among secondary school teachers.  

 

According to Merriam-Webster (2020) a stressor is something that causes a state of strain 

or tension. For the purpose of this research study, stressors refer to those psychological 

factors, which lead to workplace stress among secondary school educators in Port 

Shepstone. An educator can be defined as a person who teaches, informs or inspires 

others (Merriam-Webster, 2020). This research study aims to investigate the psychological 

stressors that affect secondary school educators.  

 

Environment can be described as the surroundings or condition in which a person lives or 

operates (Merriam-Webster, 2020). For the purpose of this study, environment refers to 

secondary schools. According to Merriam-Webster (2020) the concept “intervention” can 

be described as an act of interfering with the course of a condition or process to improve a 

medical disorder. For the purpose of this study, intervention refers to the ways in which 

psychological workplace stressors among educators can be managed.  

 

3. Research Design and Methodology 

 
3.1. Research Paradigm 

 

The research study uses an interpretivist approach as subjective knowledge and 

perceptions of stress will be investigated, and the main goal is to understand human 

behaviour (du Plooy-Cilliers, Davis & Bezuidenhout, 2014). An interpretivist approach is 

the most appropriate for this study due to stress being subjective, and that various 

stressors affect people differently. Therefore, the manner in which educators interpret and 

manage stress is the objective of this study. As opposed to positivism, which takes into 

account close-ended questions, interpretivism acknowledges human interest in the study 
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and allows critical thinking to take place. By using interpretivist research, the researcher 

will gain an in-depth understanding on the psychological workplace stressors affecting 

educators, because the researcher will have direct contact with those being studied (du 

Plooy-Cilliers et al., 2014). This paradigm further applies to this research study because 

expressive data is required from participants.  

 

According to Ryan (2018) research philosophy outlines the beliefs and values that guide 

the design, data collection and analysis of research. Essentially, it is what the research 

deems to be truth, reality and knowledge (Ryan, 2018). Ontology relates to subjective 

reality. Educators will have different experiences relating to workplace stressors according 

to their environment. Epistemology is the perspective placed on people’s knowledge about 

the world around them (Ryan, 2018). Axiology values the employees’ interpretations and 

subjectivity of what they have perceived about psychological stressors within the 

workplace. An interpretivist approach is therefore relevant to the research study in the 

context of describing the psychological stressors affecting high school educators in Port 

Shepstone, and attempting to gain an in-depth understanding of its effect on high school 

educators, whilst solutions are provided.  

 

3.2. Conceptual Approach  

 

The nature of the chosen research approach is qualitative research. Shuttleworth and 

Wilson (2019) state that a qualitative approach to research is used when studying human 

behavior, opinions and motivations. Information of this kind provides a profound 

understanding about occurrences that cannot be achieved in other ways, such as 

psychological stressors affecting educators in the workplace (Shuttleworth & Wilson, 

2019). The researcher chose qualitative research methods due to the rich, in-depth data 

required from the research study. In this case, qualitative research will be applied to this 

research study as the aim is to investigate psychological workplace stressors affecting 

high school educators in Port Shepstone, describe how workplace stress affects an 

individual’s overall health, as well as how workplace stress can be managed by educators 

in Port Shepstone. Furthermore, a qualitative approach was best suited to explore 

psychological workplace stressors affecting secondary institution educators in Port 

Shepstone.  
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3.3. Conceptual Design 

 

According to du Plooy-Cilliers et al. (2014) line of reasoning involves the movement of 

research from the general exploration of broad aspects of a theory, to the application on a 

specific topic under investigation. Therefore, deductive reasoning is building on and 

synthesizing existing knowledge that is already out there (du Plooy-Cilliers et al., 2014). 

For the purpose of this research study, deductive reasoning will be used, as existing 

knowledge is used to gain an in-depth understanding of the psychological workplace 

stressors affecting high school educators. Furthermore, the study is related to Lazarus’s 

transactional theory of stress and coping, which is an existing theory and relates to the 

research study in the sense that coping mechanisms will be used to provide strategic 

solutions and interventions towards the stressors identified.  

 

The researcher used qualitative interviews to collect data; in this way respondents feel 

more comfortable choosing his or her own words, and the researcher develops a real 

sense of a person’s understanding of a situation (McLeod, 2019). The researcher used an 

exploratory approach in order to investigate psychological stressors affecting high school 

educators, the results of which will provide an in-depth understanding of what stressors 

are affecting high school educators.  

 

According to du Plooy-Cilliers et al. (2014) the use of cross-sectional study creates a 

general picture of a phenomenon at a specific point in time, and data should be collected 

once from participants. The time dimension that was used in this research study is the 

cross-sectional design, as the educators were interviewed once to create an overall picture 

of the psychological workplace stressors affecting educators in Port Shepstone. 

Furthermore, data was collected once, as the researcher does not intend on continuing the 

study.  

 

3.4. Population  

 

In research, population can be described as a comprehensive group of people, institutions, 

or objects that have a common characteristic, which is the interest of the researcher 

(Maree, 2020). For the purpose of this research study, the target population was, all 

secondary institution teachers in Port Shepstone. As the demands on high school 
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educators increase, so does the incidence of stress in the teaching profession (Schuize & 

Steyn, 2007). Therefore, having high school educators as the target population for this 

research study was the most appropriate option. The unit of analysis for this research 

study was secondary school educators between the age of 20 and 60 who live in Port 

Shepstone. The accessible population was secondary institution educators in Marburg, 

Port Shepstone. The researcher has chosen Port Shepstone due to little research being 

done on the area. The population parameters for the research study included: gender–

interviewees did not have to be gender binary, age–interviewees were between the age of 

20 and 60, stress- the researcher asked participants if they have experienced any stressful 

situations in the workplace.  

 

3.5. Sampling 

 

3.5.1.  Non-probability sampling 

 

As provided by Bhat (2019), non-probability sampling is a technique used by researchers 

when selecting samples based on their own judgment. The use of non-probability 

sampling is evident when the researcher cannot determine whom the entire population is, 

or when access to the entire population is difficult to obtain (Bhat, 2019). Elements in a 

non-probability sample do not all have an equal opportunity of being selected (Bhat, 2019).  

 

Non-probability sampling was used in this study due to it being impossible to reach all high 

school educators in Port Shepstone. Furthermore, every educator of the target population 

will not have an equal chance to be part of the research study. Hence non-probability 

sampling was the most appropriate option, as the sample was easily identified and 

accessed from the accessible population of Marburg, by including educators in the 

surrounding Marburg area.  

 

3.5.2. Sampling method 

 

A sample is a group of people, objects, or items that are taken from a large population for 

measurement and is frequently representative of the population, so that findings can be 

generalized from the research sample to the population as a whole (Crossman, 2019). The 

sampling method that has been used is convenience sampling. Crossman (2019) provide 

that this sampling method is used when the unit of analysis is easily accessible to the 
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researcher. Convenience sampling is a cost-effective method that is easy to carry out, and 

subjects are already available (du Plooy-Cilliers et al., 2014). This sampling method is 

generally used when the researcher knows participants.  

 

Convenience sampling was relevant to this research study as the researcher is familiar 

with high school educators in the Marburg area. Due to the current change of living 

environment, interviews have been done face-to-face, with strict Covid-19 protocols in 

place. Both, the interviewer and interviewee wore facemasks and sanitized their hands 

and furniture, before and after the interview. The educators were conveniently located from 

the researcher’s home, which increased accessibility. Biasness was avoided, as the 

educators are familiar with the researcher and their answers were more likely to be 

credible.  

 

3.5.3. Sample size 

 

The sample size is 4. This has been narrowed down to the secondary institution educators 

between the ages of 20 and 60, conveniently located in the surrounding Marburg area. 

Conducting 4 interviews is the most appropriate option for gathering theoretically rich data 

and in-depth narratives, whilst being time sensitive.   

 

3.6. Data-Collection Method 

 

According to Maree (2020) qualitative research deals with the underlying qualities of 

subjective experiences and the exploration of attached meanings to these experiences. 

There are various methods, in which data can be collected such as, the use of 

questionnaires, surveys, observations, documents, records and focus groups (Maree, 

2020). The data-collection method that was used for the research study is an interview. 

The researcher has chosen to use interviews because the research questions require 

personal accounts of which stressors affect employees (du Plooy-Cilliers et al., 2014). A 

qualitative data collection method was relevant to this research study as the researcher 

attempted to gain an in-depth understanding of the psychological workplace stressors 

affecting secondary institution educators, in terms of their experiences in the teaching 

environment. For the purpose of this research study, the researcher used an in-depth 

semi-structured interview approach. Due to the nature of the study, which is very personal, 

a semi-structured interview was the most appropriate method to collect data. A semi-
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structured interview allows guidance and clarification if needed (Maree, 2020). In order to 

be a success, the researcher ensured that interviews were reproducible, systematic, 

credible, and transparent (Maree, 2020).  

 

Due to the current COVID-19 pandemic interviews were conducted under strict regulations 

pertaining to Covid-19 protocols that have been put in to place under lockdown; however, 

interviews were still conducted Face-to-face. Face-to-face interviews have a distinctive 

advantage of enabling the researcher to establish high response rates (Maree, 2020). An 

interview schedule with open-ended questions (see Appendix C) allows participants to be 

comfortable and elaborate on their answers (Maree, 2020).  Using Interviews to conduct 

research was advantageous, as it was cost effective and provided expressive data.  

 

There are various types of observation such as, complete observer, observer as 

participant, participant as observer, and complete participant (Maree, 2020). For the 

purpose of this research study, complete observer was used, as this allowed for external 

observation without putting oneself in the situation at hand. According to Maree (2020) 

observation is the systematic process of recording the behavioral patterns of participants, 

objects, and occurrences without questioning the participant. Observation can be referred 

to as an everyday activity whereby our senses and intuition are used to gather data 

(Maree, 2020). When conducting interviews, non-verbal cues such as shifting, ringing 

hands, and laughing were noted down. Using observation provided the researcher with in-

depth information on the participants behaviour in different settings. Furthermore, probing 

strategies were used to obtain the maximum amount of data and to verify what participants 

said (Maree, 2020). Detail-orientated probes aimed at ensuring that the researcher 

understood the “who, what and where” answers that were given by participants (Maree, 

2020). Elaboration probes allowed the participants to elaborate on their responses, and 

clarification probes ensured that responses were accurate (Maree, 2020).  

 
3.6.1. Application of data-Collection Method 

 

For the purpose of this research study, a qualitative data collection method was conveyed. 

The data collection method substantiates how the researcher went about implementing it. 

Firstly, the researcher contacted secondary institution educators of Port Shepstone in the 

Marburg area, through text message to arrange a meeting. This process allowed the 

researcher to enquire if the educator was interested in participating in a semi-structured 
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interview. The researcher made sure approval was established before commencing with 

the next step. When the educator agreed to participate, an interview was scheduled. The 

interviews were held at the educators’ homes on four different days, as this was 

convenient for them. Due to the change of living environment, interviews were done face-

to-face, with strict compliance to the Covid-19 protocols that have been put in to place 

under lockdown. Both, the interviewer and interviewee wore facemasks and sanitized their 

hands and furniture, before and after the interview. 

 

Before commencing with the interview questions, the researcher adhered to a standard 

introductory procedure. The researcher provided an introduction of themselves, what the 

research study entails, and the rules of ethical conduct. Participants were thanked for their 

time and for agreeing to participate in the informed consent form. The researcher 

articulated the instructions that were stipulated on the informed consent form. The 

researcher advised participants that if they are uncomfortable at any point during the 

interview, they are permitted to withdraw or refrain from answering the question. The next 

step involved handing out the informed consent form and the consent to record the 

interview to the participant. The researcher requested that the form be read and signed by 

participants (see Annexure C).  

 

Once consent was approved, the researcher pressed the record button on the smart 

device and commenced with the interview by asking the participant questions that were 

qualitatively constructed. Essentially, all interviews were recorded using a voice recorder 

app on the researcher’s smartphone with the consent of the interviewees (see Annexure 

D), to ensure that all verbal communication was transcribed. The interview consisted of 

open-ended questions, as this allowed participants to be more comfortable in their own 

voice, in order to get the most accurate information on the phenomenon at hand. The 

questions asked during the interview have been carefully formulated and aligned with the 

problem at hand.  

 

Information that was received from educators varied according to their job position and 

experience in the teaching environment. The researcher did not have to continuously ask 

participants to elaborate on their responses, as they have done so voluntarily. The 

interviews took a minimum of 20 minutes each; however, this period was extended in 

certain cases based on the responses that were received from participants. The 

researcher notified participants when they have completed all questions and asked 
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participants if they would like to further add information. All four participants added in extra 

information. Additionally, the researcher thanked the participant for his/her time, effort, and 

for participating in the interview. Essentially, the researcher gathered theoretically rich data 

and in-depth narratives from all four participants. 

 

3.7. Data Analysis Method 

 

Qualitative data analysis can be described as an ongoing iterative process, which implies 

that data collection, processing, analysis, and reporting are intertwined (Maree, 2020). The 

data analysis process includes noticing, collecting, and reflecting on the information 

gathered (Maree, 2020). These elements are interlinked and cyclical (Maree, 2020). There 

are various approaches to analysing data, such as content analysis, narrative analysis, 

discourse analysis, and grounded theory (Maree, 2020). However, the thematic analysis 

approach proved to be the most appropriate method for this research study.  

 

According to Nowell, Noriss, White and Moules (2017) thematic analysis involves the 

process of examining data in order to identify common themes that come up repeatedly, 

thereby highlighting which themes are important in the area being investigated. Thematic 

analysis may contain visible content that can be directly observable such as the repetition 

of references (Nowell et al., 2017). Thematic analysis was used to analyse the data 

collected in the research study. By thoroughly examining the feedback from the interviews, 

new themes around workplace stressors affecting educators were analysed (du Plooy-

Cilliers et al., 2014). The voice recordings obtained from the interviews have been 

transcribed so that the researcher is familiarized with the data that was collected (Braun & 

Clarke, 2006).  

 

The most appropriate type of coding was line-by-line coding, which can be described as 

process of evaluating and searching for themes through the data collected from the 

interviews (du Plooy-Cilliers et al., 2014). Additionally, axial coding was also used, and this 

process assisted in making further connections between categories based on the 

information that was collected (du Plooy-Cilliers et al., 2014). Through the use of thematic 

analysis method, the researcher was capable of providing a write up that discussed the 

findings of the research study (Braun & Clarke, 2006). The thematic analysis method 

assisted the researcher identify patterns related to the research questions. Essentially, 

thematic analysis was used to examine and identify themes and concepts within the 
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recordings of the interviews. Furthermore, it provided an important description of the 

psychological stressors affecting secondary institution educators in Port Shepstone, as 

well as other relevant information gathered from the answers of questions being asked by 

the researcher. This approach was the most applicable approach, as it assisted in 

expressing the perceptions, feelings, and experiences of high school educators.  

 

3.7.1. Application of data Analysis Method 

 

The phenomenon of stress in the workplace is not new; rather man has been experiencing 

stress since the origin of structured societies (Arora, 2013). In order to create a complete 

understanding of stress within the teaching environment, the individual needs to 

understand the psychological stressors that affect teachers. This research study was 

conducted on psychological stressors among high school educators in Port Shepstone.  

 

For the purpose of this research study, thematic analysis was used to analyse the data 

collected. Thematic analysis method is a qualitative method of analysis that is used by 

researchers, to provide useful skills that will aid in conducting various forms of qualitative 

analysis (Braun & Clarke, 2006). Thematic analysis is beneficial when used with clear and 

concise guidelines, due to its effectiveness, efficiency, flexibility, and adaptability (Braun & 

Clarke, 2006). The researcher applied the eight general steps in qualitative data analysis 

to the research at hand.  

 

Firstly, every step that was taken as the researcher sought to prepare the data has been 

recorded using a smart device. The information gathered is systematic and organized so 

that the researcher can easily locate information in the data set. The researcher captured 

all data collected on a laptop, in order to achieve these goals. The second step in 

qualitative data analysis involves transcribing the data (Maree, 2020). The researcher did 

the transcribing of data, and data was captured verbatim, which includes non-verbal and 

emotional cues of the participants (Maree, 2020). This provides meaning to the spoken 

words of both, the interviewer and interviewee. For example: during an interview, the 

participant looked away in discomfort and concern when asked about a memorable 

stressful situation that they have found themselves in at work.  

 

Thirdly, in terms of describing the sample and participants, convenience sampling was 

used, as it was cost-effective and participants were easily available. The sample size for 
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the research study consisted of 4 respondents. Data arose from the subjective 

experiences of secondary institution educators between the ages of 20 and 60, who were 

conveniently located in the surrounding Marburg area. Conducting 4 interviews was the 

best option for gathering theoretically rich data and in-depth narratives. Respondents did 

not have to be gender binary. Two out of four participants are married, and this was 

reflected in certain responses. Theoretically rich data has been collected, as participants 

who were interviewed hold distinctive qualifications with different number of years in the 

field of education.  

 

The fourth step that was applied is organizing the data (Maree, 2020). Once the 

researcher transcribed the data gathered from the semi-structured interviews, it was 

subjected to an intensive examination. In order to keep a clear mind and not become 

overwhelmed by the amount of data that has been collected, the data analysis was 

approached in an organized manner (Maree, 2020). Transcripts have been printed out so 

that the researcher was able to highlight significant themes and label information. The 

researcher further organized the transcripts by providing each participant with a 

pseudonym. Furthermore, the researcher read and then re-read the transcripts, in order to 

find meaning and make sense of the information gathered. This formed part of the fifth 

step in analysing qualitative data (Maree, 2020).  The sixth step allowed the researcher to 

get to know the data that was collected (Maree, 2020). To further familiarize with the data 

that was collected, the researcher read the transcripts multiple times, listened to the audio 

recordings again, and made note of impressions.  

 

In terms of the seventh step, line-by-line coding was used (Maree, 2020). The researcher 

read through the transcribed data line by line, and divided it into meaningful analytical 

units (Maree, 2020). Through the process of line-by-line coding the researcher was able to 

evaluate and search for themes through the data collected from the interviews (du Plooy-

Cilliers et al., 2014). Furthermore, the researcher marked of certain segments by using 

symbols, descriptive words, and highlighters. The researcher gave each participant a 

pseudonym. Data was grouped according to the same thematic idea (Braun & Clarke, 

2006). For example, themes gathered from the literature review have now been allocated 

sub-themes. Axial coding was used to make further connections between categories 

based on the data that was collected through semi-structured interviews. The use of priori 

coding allowed the researcher to use previously formulated theoretically derived codes 

and connect them with current text (Maree, 2006). The use of coding allowed the 
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researcher to gain knowledge and an overview of the main points and common meaning 

that recurred throughout the data (Maree, 2020).  

 

The seventh step involved summarizing and organizing the data (Maree, 2020). The 

researcher noted down, all themes that arose in the literature review and new themes from 

the interviews so that they can be referred back to at any given point. This was drawn up 

as a thematic map. The themes that have been deduced from the previous literature 

review are: understanding stress in the workplace, key stressors, consequences of stress 

among educators, and mitigating stressors. The themes that have been induced from the 

interviews are: environmental stressors, uncertainty and gender differences. Sub-themes 

of key stressors have been identified as: Class sizes, lack of resources, limited time, 

discipline, and the pandemic we are currently experiencing. The eighth and final step that 

was taken is establishing categories and sub-categories of the data (Maree, 2020). The 

researcher analysed the data line-by-line until it has been completely saturated and there 

was no further codes and themes. This process was done repetitively. The previous 

themes have aligned with new themes that have come out of the interviews.   

 

3.8. Trustworthiness  

 

According to Shenton (2004) the trustworthiness of qualitative research is often criticized 

by positivists due to the inability of concepts such as validity and reliability being 

addressed in a naturalistic approach. In this research proposal the researcher will use 

different criteria to determine the trustworthiness of the research findings (du Plooy-Cilliers 

et al., 2014). Four dimensions of trustworthiness will be taken into consideration to ensure 

the trustworthiness of this research proposal (du Plooy-Cilliers et al., 2014).  

 

Credibility: Credibility can be described as the level of appropriateness of the data, and 

how accurately the researcher will interpret the data that will be collected from the 

participants (du Plooy-Cilliers et al., 2014). In order to address credibility the researcher 

can make data collected trustworthy by assuring that the information in the research 

proposal is accurate and believable from the participants’ perspective (du Plooy-Cilliers et 

al., 2014). By using in-depth semi-structured interviews to collect data from the educators 

participating in the study, the results obtained during the research will be able to ensure 

credibility.  
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Transferability: Transferability of qualitative research depends on context and can be 

enhanced by using theory (Shenton, 2004). Transferability can be established when the 

researcher provides evidence that the research study findings can be applicable to other 

contexts and situations. Transferability allows generalisation to take place even though 

that is not the aim of the research study. In this regard, the researcher can conduct 

research on high school educators in a different area such as Margate, which may 

produce similar results. This research study will be made available to other researchers in 

the field, making it transferable.  

 

Dependability: Dependability is important to trustworthiness, as it will establish the 

researchers findings as consistent and repeatable (Simon & Goes, 2020). The researcher 

will ensure dependability by analysing data carefully in order to be precise and provide 

accurate results. Therefore, the researcher needs to be objective and unbiased when 

analysing the data being collected. In order to improve the accuracy of interpretation of the 

findings the researcher could spend more time in contact with the participants, as well as 

the use of triangulation through interviews (du Plooy-Cilliers et al., 2014). The data 

collected by the researcher on workplace stress affecting educators will have a coherent 

flow of support and interpretation of meaning, so that if other researchers look at the 

research they will reach a similar conclusion (du Plooy-Cilliers et al., 2014).  

 

Confirmability: According to Simon and Goes (2020) confirmability relates to the level of 

confidence that the findings of the research study are shaped by narratives and words of 

participants, instead of potential researcher biasness. In this research study, avoiding 

biasness will ensure confirmability. The responses of the participants will be noted in 

inverted commas so that it can be linked to the recordings from the interviews.  

 

4. Findings and Interpretation of Findings 

 

4.1. Presentation of findings 

 

Based on the semi-structured interviews, data was collected and analysed using thematic 

analysis. The analysis of data was laid out according to theory, evidence and then 

followed by discussion. Paragraphs that have been directly quoted from the transcribed 

interviews represent the evidence that will form the main structure. The themes that have 

been uncovered derive from the literature review and transcripts. Evidently, transcripts 
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The researcher found that, there exists a huge generational gap among teachers and 

learners. Hence, teachers are required to adapt to the change and diversity of children 

who are now present in schools. Participant B agreed that stress at the workplace, 

specifically the teaching environment, is an unavoidable phenomenon, irrespective of the 

department or experience. The respondents agreed that educators who have been 

teaching for many years have a different approach to learners, as compared to new 

educators. They believe that it’s the educator’s responsibility to adapt to the newer 

generation of learners. 

 

Both Participants A and B believe that children bring their personal/family problems to 

school, as they are confident educators will help better their situations. Consequently, 

educators make solving these situations their goal and allow these problems to affect their 

own mental health negatively. This is evident when participant A stated: “it’s been 

stressing me out…he got family problems, and he says that he is not in school because of 

[looks sad], not feeling well and so on, but from what I have heard from his friends, that he 

is being abused…when you know all this information it really like worries you…Its like we 

take on the pressure and the stress of the children…”  

 

From all respondents, only Participant D mentioned that low salary is an issue when an 

educator is not government instated. Participant A, B and D belong to public schools, and 

have agreed that they are low funded schools. However, Participant C teaches at a private 

school and did not comment on funding.  

 

4.3. Findings in context 

 

The relevant theory for this research study is Lazarus’s transactional theory of stress and 

coping. The premise of this theory exists in an article written by Meurs & Perrewé (2010), 

which provides that stress is interplay between an individual and his/her environment 

(Meurs & Perrewé, 2010), which is seen in Participant A’s statement: “Class sizes are 

extremely large…Resources are a problem…we don’t have money to get textbooks…” and 

Participant C’s statement: “my biggest one is discipline. Trying to teach them and them not 

wanting to listen”. Therefore, an individual’s response to stress in the form of thoughts, 

feelings, emotions, and behaviours, depends on how they interpret stressors (primary 

appraisal) and their ability to cope with it (secondary appraisal) (Dewe, 1997). Similarities 
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of this theory were evident in this research study when Participant A stated: “it makes it a 

lot easier if you have help and support”. 

 

Individual’s psychological stressors in the working environment are more likely to produce 

feelings of frustration, aggressiveness, anxiety and depression, to which Naidoo, Botha 

and Bisschoff (2013) indicates is a trigger resulting from stressors. This theme of key 

stressors by Naidoo et al. (2013) can be confirmed through Participant C’s statement when 

asked about key stressors and how it made them feel, “urrrh, it tests you. Like you get 

frustrated, I won’t lie, I get frustrated at times” in this research study. Additionally, the 

mitigating stressors theme is also derived and confirmed as stated by Mapfumo, Chitsiko 

and Chireshe (2012), speaking to family and other teachers or supervisors about stressful 

situations is an important coping resource. When asked about support systems and 

stressful situations, Participant A stated, “my family first and then it would be friends from 

school, because friends that are here in school understand what you are going through”.  

 

A new theme, which the researcher did not initially anticipate, surrounds gender 

differences, which arose from the interview data. This theme allowed participants to share 

their opinions on gender roles of educators and gender gaps between the student and 

educator, thus confirming to Van Hek, Kraaykamp and Wolbers (2016), who state that, 

trends in male-female educational inequality is still scarce. 

 

The theory was relevant to this research study as it assisted the researcher understand 

how educators interpret stress, manage it and investigate their ability to cope with stress. 

The results that have been derived from this research study was unexpected to an extent, 

as qualitative interviews allowed participants to share more than the researcher expected, 

and shared issues around gender and sleep routines, which led to a rich set of data. This 

research study also confirms previous literature that was gathered, as it is evident that key 

stressors highlighted in past literature still exist to date and needs intervention. However, it 

should be noted that the research conducted in Port Shepstone, South Africa, provides a 

more localized perspective than international literature. 
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5. Conclusion  

 

5.1. Research Question, Problem, Objectives Addressed 

 
The research objectives for this research study were met and the main research question 

on exploring stressors that affect employees working within the teaching environment was 

acknowledged. There are a number of psychological stressors manifested around the 

teaching profession. It is perceived as negatively impacting the research participants and 

results in low employee self-esteem, which affects the productivity and progress being 

made in the classroom and personal life of educators. The first objective of this research 

study was to explore which stressors affect high school teachers in Port Shepstone. From 

the findings, all four participants uncovered key stressors they have faced as a tertiary 

institution educator. Based on the researcher’s findings, this objective was met well. 

 

The second objective of the research study was to describe how workplace stress affects 

an individual’s mental and physical health. It was clear from the findings that workplace 

stress affected respondents negatively, such as not getting enough sleep, irritation, and 

aggressiveness, as well as second hand experiences such as, alcoholism and heart 

attacks. The second objective covered a sufficient number of findings pertaining to the 

objective. The third objective of this research study was to describe ways high school 

teachers in Port Shepstone could manage their stress. This objective was discussed in-

depth as part of the literature review, and suggestions were received from all four 

participants on methods to mitigate stressful situations. It was clear that all respondents 

wish to see stress being dealt with effectively. This objective has been met well, as 

respondents provided ways that they deal with stressful situations. It is evident that key 

stressors highlighted in past literature still exist to date and needs intervention. 

Consequently, due to the current Covid-19 pandemic, the researcher was not able to 

explore as much as the researcher wished to. This provides the possibility of future 

research where the inclusion of a larger sample size will contribute towards a more in-

depth collection on the key stressors affecting high school educators.  

 

5.2. Ethical Considerations 

 

As provided by du Plooy-Cilliers et al. (2014), the following ethical considerations will be 

considered:  
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5.2.1. Ethical issues relating to participants 

 

The participants signed a form of informed consent before they were interviewed. The 

researcher will protect the participants’ identity and was professional during the interview 

process by ensuring confidentiality. During transcription, participants were assigned a 

pseudonym. In this way their identities are protected. The participants were expected to 

answer questions to the best of their ability, however, they were not forced to recall 

emotionally painful memories that can cause harm (du Plooy-Cilliers et al., 2014). This 

ensures that any harm towards the participants’ mental health is avoided. All recordings 

and data collected from the interviews were saved on a password encrypted flash drive. 

This ensures confidentiality between the researcher and participant.  

 

5.2.2. Ethical issues relating to the researcher 

 

The researcher ensured that there is no false information in this research study, as word 

for word accounts were transcribed. The researcher alone conducted the collection of 

information, and results were not changed to reflect the researchers desired outcome. 

Leading questions are avoided to ensure that the interviews flowed naturally. Data 

collected from participants may not be used for any other purposes, unless the researcher 

obtained permission to do so. Contact details and recordings of the interviews will not be 

shared with other educators unless the participant agrees to share the information. The 

participants are assured that personal information will not be made available or shared 

with third parties such as other educators or the department of education. This ensures 

confidentiality between the researcher and participant. The researcher applied for ethical 

clearance from the ethics committee before conducting any research, and an approval 

letter is attached to this final research proposal. The researcher also applied for an audio 

recording clearance from the ethics committee before conducting the interviews. 

Participants were informed that the interview was being recorded, as the participant gave 

written consent to do so. The researcher and the participant signed the informed consent 

form, to hold researcher to the ethical guidelines.  
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5.3. Limitations  

 

The researcher is faced with limits that are out of the researcher’s control when carrying 

out the research proposal. Time acted as a limit to the researcher as responses are long, 

and analysing data to produce accurate findings takes up time. Therefore, the researcher 

did not have sufficient time to do additional work. Further limitations identified by the 

researcher include the lack of previous research on the psychological workplace stressors 

affecting secondary institution educators, particularly in Port Shepstone. Misinterpretation 

of questions are a limitation to the research study, as participants may not be able to give 

accurate answers that will be beneficial to the research study if they cannot comprehend 

the questions being asked. To avoid this limitation, the researcher clarified any questions 

that participants found difficult. Participants cancel interviews due to inevitable 

circumstances, or a change of mind. Educators may decide not to do the interview at the 

last minute out of fear of their school of employment. Therefore, only participants who are 

eager to participate in the interview should give their consent. Also, the researcher faced 

difficulty finding the appropriate sample size because not all educators are willing to come 

forward with personal information.  

 

5.4. Heuristic Value  

 

In this study, the researcher did not have sufficient time to broaden the scope of research. 

Therefore, future studies may benefit from gathering a larger sample or extending the 

duration of the research. The most important contribution of this research study is to 

provide individuals with more knowledge in the field of stress and secondary school 

educators. The researcher hopes to provide other research facilities with updated 

knowledge on the phenomenon at hand, by determining which psychological stressors 

affect high school educators in Port Shepstone, and what the effects of workplace stress 

are on an individual’s mental and physical health, in order to explore and provide 

guidelines for addressing these challenges. The researcher collected and analysed data 

from four high school educators in Port Shepstone to gain an in-depth understanding of 

the factors being faced, in order to provide a deeper understanding of the experiences of 

high school educators. Conducting four interviews will assure theoretically rich, in-depth 

data. 
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By conducting this research study, the researcher hopes to contribute to the existing 

knowledge on contributing factors of stress among high school educators. The research 

proposal will benefit students who are studying psychology and education, as it will 

provide information that has been gathered through research on workplace stressors 

affecting high school educators. The research proposal will benefit educators because the 

information will help raise awareness of possible psychological stressors that they can be 

faced with. Essentially, the research proposal aims to strengthen efforts to provide much 

needed aid and support for educators who experience workplace stress.  
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My name is Terisha Govender and I am a student at Varsity College Durban North. I 

am currently conducting research under the supervision of Dr Quraisha Dawood 
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Consent form for participants 

 
 

I, _______________________________________, agree to participate in the research conducted by 

Terisha Govender about the psychological workplace stressors affecting secondary 

institution educators in Port Shepstone.  

 

This research has been explained to me and I understand what participation in this 

research will involve. I understand that: 

 
• I agree to be interviewed for this research. 
• My confidentiality will be ensured. My name and personal details will be kept private. 
• My participation in this research is voluntary and I have the right to withdraw from 

the research at any time. There will be no repercussions should I choose to withdraw 
from the research. 

• I may choose not to answer any of the questions that are asked during the research 
interview. 

• I may be quoted directly when the research is published, but my identity will be 

protected. 
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ANNEXURE E: INTERVIEW SCHEDULE  

 

SECTION 1: DEMOGRAPHICS 

 

• Age: 

• Gender: 

• Number of years as a qualified secondary institution educator: 

• Position:  

 

SECTION 2: STRESSORS 

 

1. In your experience, please describe some of the key stressors that affect you within 

the teaching environment? 

 

2. Please describe how these stressors make you feel mentally and physically? 

 

3. Are there symptoms of being overly stressed? Please elaborate on your answer. 

 

4. In your experience, do you think that female teachers are more likely to suffer from 

psychosocial pressures than male teachers? Please elaborate on your answer. 

 

5. What do you feel are your strengths and weaknesses as an educator? 

 

6. What are some of the experiences you have encountered when exposed to key 

stressors in the workplace? 

 

7. Does stress affect your teaching and marking? Please elaborate on your answer.  

 

SECTION 3: STRESS MANAGEMENT 

 

8. What are some methods that help you control your stress levels when dealing with 

students? 

 

9. Do you feel that there is a need to develop support systems for high school 

educators in Port Shepstone? Can you expand that a bit further? 
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10.  Have you attended any intervention programmes based on coping with stress? 

 

11.  In your experience, do you feel that support mitigates the consequences of 

workplace stressors?  

 

12.  Who (family, friends, faith, etc.) serves as a support system to you when dealing 

with stressful situations?  

 

13.  Do you think workplace stress can affect personal relationships? Please elaborate 

on your answer. 

 

14.  Tell me about any memorable stressful situations that you found yourself in at work 

and how did you react? 

 

15.  In your opinion what is the best and worst part of being a high school educator?  
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20 July 2020  

Student name: Terisha Govender Student number: 16006570 Campus: 

Varsity College Durban North  

Re: Approval of HPS1 Proposal and Ethics Clearance HONOURS/PGDIP 
ETHICAL CLEARANCE LETTER  

Your research proposal and the ethical implications of your proposed research 
topic were reviewed by your supervisor and the campus research panel, a 
subcommittee of The Independent Institute of Education’s Research and 
Postgraduate Studies Committee.  

There are some aspects that you still need to address in your proposal. You 
will need to address these aspects in consultation with your supervisor before 
you may proceed (see below):  

Please discuss with your supervisor/navigator/lecturer how you will address 

these issues listed below: Please note: Your fieldwork may only proceed 
once you address the following issues:  

• Your informed consent form needs to refer more specifically to stress, rather 
than motivation.   

• Your interview schedule needs to be further refined to the satisfaction of 
your supervisor.  In the event of you deciding to change your research 
methodology in any way, kindly consult your supervisor to ensure all 
ethical considerations are adhered to and pose no risk to any participant 
or party involved. A revised ethical clearance letter will be issued.  We 
wish you all the best with your research!   

GENERAL CONDITIONS TO BE FULFILLED IN RELATION TO RESEARCH  

Permission is granted to proceed with the above study subject to the conditions 
listed below being met and may be withdrawn should any of these conditions 
be flouted.  
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Please note: The panel has not considered the merits, accuracy or ethical 
soundness of the research. The only merits examined are the use of The IIE as 
a sample. 

Permission is granted subject to the following conditions: 

1. The researcher(s) will need to obtain informed consent in writing from

all of the participants in his/ her sample if the study is not anonymous.

2. The researcher(s) may only use the data collected for research purposes

and in no other way.

3. Photographs of human subjects may only be taken if relevant to the
research, informed consent was obtained, and even with informed
consent, the photographs may not be published on any online platforms.

4. The researcher is responsible for supplying and utilising his/her own
research resources, such as stationery, photocopies, transport, faxes and
telephones and should not depend on the goodwill of the institutions

and/or the offices visited for supplying such resources.

5. No names or identifying information of participants may be used within

the research and the research must be voluntary.

6. Please make it clear that the information will not be used punitively in
any way and participants may in no way be counselled/advised based on

this.

Supervisor: Dr Quraisha Dawood 

Campus Postgraduate Coordinator (CPC): Dr Razia Khan 

Honours co-ordinator: Tracey Haselau 
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